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Abstract 

 

 

 

 

 

 
Multicultural education has become increasingly important in contemporary 

societies characterized by cultural diversity, globalization, and social 

transformation. New Zealand, recognized for its multicultural population and 

commitment to inclusive education, provides a valuable context for examining 

the relationship between multicultural education, social inclusion, and global 

citizenship. This study explores how multicultural education contributes to 

fostering social inclusion and developing global citizenship among learners in 

New Zealand. Using a systematic literature review approach, the study 

synthesizes scholarly literature on multicultural education, inclusive education, 

intercultural competence, and global citizenship education. The findings 

indicate that multicultural education promotes social inclusion by encouraging 

respect for diversity, reducing prejudice, strengthening intercultural 

understanding, and creating equitable learning environments. Furthermore, 

multicultural education supports the development of global citizenship by 

enhancing cultural awareness, critical thinking, empathy, and civic 

responsibility. The study proposes a conceptual framework that integrates 

multicultural educational practices with social inclusion and global citizenship 

outcomes. The findings highlight the importance of inclusive educational 

policies and culturally responsive pedagogies in preparing students to 

participate effectively in increasingly interconnected and diverse societies. 
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INTRODUCTION 

The increasing interconnectedness of contemporary societies has significantly 

transformed educational priorities across the world. Globalization, migration, 

technological advancement, and demographic changes have contributed to 

unprecedented levels of cultural diversity within educational institutions. Schools 
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and universities are no longer homogeneous environments but rather multicultural 

spaces where learners from diverse ethnic, linguistic, religious, and cultural 

backgrounds interact on a daily basis. These developments have created both 

opportunities and challenges for educational systems seeking to promote social 

cohesion, equity, and meaningful participation among all members of society. 

Consequently, multicultural education has emerged as a critical educational 

approach for addressing issues of diversity, inclusion, and global citizenship in 

increasingly complex social contexts. 

Multicultural education is broadly understood as an educational reform 

movement and process that seeks to provide equitable educational opportunities for 

all students regardless of their cultural, ethnic, racial, linguistic, or social 

backgrounds. According to Banks (2019), multicultural education aims to transform 

educational institutions by promoting diversity, social justice, democratic 

participation, and intercultural understanding. Rather than merely acknowledging 

cultural differences, multicultural education seeks to create learning environments 

where diversity is respected, represented, and valued as an educational asset. This 

perspective aligns with contemporary educational goals that emphasize inclusion, 

equity, and preparation for participation in diverse societies. 

The significance of multicultural education has increased substantially in 

response to growing concerns regarding social inclusion. Social inclusion refers to the 

process of ensuring that individuals and groups have opportunities to participate 

fully in social, economic, cultural, and political life. Inclusive societies are 

characterized by equitable access to resources, opportunities, and participation 

regardless of social identity or background. UNESCO (2023) argues that education 

plays a central role in promoting social inclusion by reducing inequalities, 

challenging discrimination, and fostering mutual understanding among diverse 

populations. Educational institutions therefore have a responsibility to create 

environments where all learners feel valued, respected, and empowered to 

contribute meaningfully to society. 

New Zealand represents a particularly important context for examining the 

relationship between multicultural education and social inclusion. Historically 

shaped by Indigenous Māori heritage, European settlement, Pacific migration, and 

more recent immigration from Asia, Africa, and the Middle East, New Zealand has 

become one of the most culturally diverse countries in the Asia-Pacific region. 

According to recent demographic reports, ethnic diversity within New Zealand 

continues to increase, creating educational environments that reflect a wide range of 
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cultural identities, languages, and worldviews. The country's educational policies 

have increasingly emphasized biculturalism, multiculturalism, and inclusion as 

central principles guiding educational development and social cohesion. 

The unique cultural landscape of New Zealand has contributed to growing 

recognition of the importance of culturally responsive educational practices. 

Educational researchers have emphasized that learners achieve greater academic 

success and social participation when their cultural identities are acknowledged and 

valued within educational settings (Gay, 2018). Culturally responsive teaching 

encourages educators to incorporate diverse perspectives, experiences, and 

knowledge systems into classroom instruction. Such approaches not only improve 

educational outcomes but also strengthen students' sense of belonging and inclusion. 

Within multicultural societies, these educational practices play a vital role in 

fostering positive intergroup relationships and reducing social exclusion. 

Alongside social inclusion, global citizenship has emerged as a major 

educational objective in the twenty-first century. Global citizenship refers to 

individuals' awareness of global interconnectedness, commitment to social 

responsibility, respect for cultural diversity, and willingness to contribute to 

addressing local and global challenges. UNESCO (2026) identifies global citizenship 

education as an essential component of sustainable development and peaceful 

coexistence in increasingly interconnected societies. Global citizens possess the 

knowledge, skills, values, and attitudes necessary to engage constructively with 

diverse communities while promoting social justice, environmental sustainability, 

and human rights. 

Multicultural education contributes significantly to the development of global 

citizenship competencies. Exposure to diverse cultural perspectives encourages 

learners to critically examine assumptions, appreciate multiple viewpoints, and 

develop empathy toward individuals from different backgrounds. According to 

Deardorff (2020), intercultural competence serves as a foundation for global 

citizenship because it enables individuals to communicate effectively and 

respectfully across cultural boundaries. Through multicultural educational 

experiences, students develop the capacity to engage with global issues while 

recognizing the value of cultural diversity and social inclusion. Consequently, 

multicultural education functions not only as a strategy for managing diversity but 

also as a mechanism for preparing students for active participation in an 

interconnected world. 
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Recent scholarship has highlighted the relationship between multicultural 

education, intercultural competence, and social cohesion. Diverse educational 

environments provide opportunities for meaningful interactions among students 

from different cultural backgrounds. These interactions can reduce prejudice, 

challenge stereotypes, and promote mutual respect when supported by inclusive 

educational practices. Pettigrew and Tropp (2011) argue that positive intergroup 

contact contributes significantly to improving intergroup relations and reducing 

discrimination. Educational institutions that promote multicultural learning 

therefore play a critical role in strengthening social inclusion and fostering 

harmonious relationships within diverse communities. 

The New Zealand educational system has made substantial efforts to address 

diversity and inclusion through curriculum reform and policy development. 

Educational frameworks increasingly emphasize cultural responsiveness, equity, and 

respect for Māori and multicultural perspectives. The incorporation of Indigenous 

knowledge, culturally responsive pedagogies, and inclusive educational policies 

reflects broader commitments to social justice and educational equity. However, 

despite these advances, challenges remain in ensuring that multicultural educational 

practices effectively address the needs of increasingly diverse learner populations. 

Educational inequalities, cultural misunderstandings, and barriers to participation 

continue to affect some communities, highlighting the need for ongoing research and 

innovation. 

Another important consideration involves the role of education in preparing 

learners for participation in globalized societies. Economic globalization, digital 

communication, international mobility, and transnational challenges require 

individuals to possess competencies that extend beyond traditional academic 

knowledge. Skills such as intercultural communication, critical thinking, 

collaboration, empathy, and global awareness have become essential for success in 

contemporary societies. Multicultural education provides a foundation for 

developing these competencies by exposing students to diverse perspectives and 

encouraging engagement with complex social issues. Through such experiences, 

learners develop broader understandings of citizenship that encompass both local 

and global dimensions. 

Despite extensive research on multicultural education, social inclusion, and 

global citizenship, relatively limited studies have examined how these concepts 

interact within a comprehensive framework in the New Zealand context. Existing 

research often focuses on individual dimensions of diversity, inclusion, or citizenship 
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without exploring their interconnected relationships. Consequently, there remains a 

need for conceptual models that explain how multicultural education contributes 

simultaneously to social inclusion and global citizenship development. 

Understanding these relationships is essential for designing educational policies and 

practices capable of responding effectively to contemporary social challenges. 

This study seeks to address this gap by exploring the role of multicultural 

education in advancing social inclusion and global citizenship in New Zealand. 

Through a systematic review of contemporary literature, the study examines the 

mechanisms through which multicultural educational practices contribute to 

inclusive learning environments and globally oriented citizenship competencies. The 

study further proposes a conceptual framework that integrates multicultural 

education, social inclusion, and global citizenship within a unified model. By doing 

so, the research contributes to theoretical and practical discussions regarding the 

future of inclusive and globally relevant education in culturally diverse societies. 

METHODS  

This study employed a qualitative research design utilizing a systematic 

literature review (SLR) methodology to investigate how multicultural education 

contributes to social inclusion and global citizenship in New Zealand. The systematic 

literature review approach was selected because it enables researchers to synthesize 

existing knowledge, identify emerging themes, and develop conceptual frameworks 

based on a comprehensive analysis of scholarly literature. According to Snyder 

(2019), systematic literature reviews provide rigorous and transparent procedures for 

examining accumulated research evidence while minimizing researcher bias. Given 

the conceptual objectives of this study, the SLR method was considered appropriate 

for exploring relationships among multicultural education, social inclusion, and 

global citizenship. 

The study was guided by an interpretivist research paradigm. Interpretivism 

emphasizes understanding social phenomena through the meanings, experiences, 

and interpretations attached to human actions and interactions (Merriam & Tisdell, 

2016). Within this perspective, multicultural education, social inclusion, and global 

citizenship are viewed as socially constructed concepts that emerge through 

educational experiences, cultural interactions, and institutional practices. The 

interpretivist approach enabled a deeper examination of how educational policies, 

pedagogical practices, and cultural contexts influence the development of inclusive 

and globally oriented learning environments. 



 Journal of Cultural Relativism (JCR) 
   

   

       49 

The literature search process involved systematic identification of relevant 

scholarly publications from internationally recognized academic databases, including 

Scopus, Web of Science, ERIC, SpringerLink, ScienceDirect, Taylor & Francis Online, 

and Google Scholar. These databases were selected because they provide extensive 

coverage of educational research, multicultural education, global citizenship 

education, and social inclusion studies. To ensure relevance and currency, the search 

focused primarily on literature published between 2015 and 2025. Search terms 

included combinations of keywords such as “multicultural education,” “social 

inclusion,” “inclusive education,” “global citizenship,” “intercultural competence,” 

“cultural diversity,” “New Zealand education,” “equity in education,” and 

“citizenship education.” Multiple keyword combinations were employed to 

maximize retrieval of relevant studies and reduce the possibility of overlooking 

important publications (Xiao & Watson, 2019). 

The inclusion criteria required that selected publications be peer-reviewed 

journal articles, academic books, book chapters, conference papers, or policy reports 

directly related to multicultural education, social inclusion, global citizenship, or 

intercultural learning. Priority was given to studies indexed in Scopus and other 

reputable academic databases. Publications focusing exclusively on unrelated 

educational topics, duplicate records, editorials, opinion articles, and non-academic 

sources were excluded. This selection process ensured the credibility and academic 

quality of the reviewed literature (Booth, Sutton, & Papaioannou, 2021). 

Data analysis was conducted using thematic analysis as proposed by Braun and 

Clarke (2021). The selected literature was read repeatedly to identify recurring 

concepts, theoretical perspectives, and empirical findings. Relevant information was 

coded according to themes associated with multicultural educational practices, social 

inclusion mechanisms, intercultural competence, global citizenship development, 

cultural diversity, educational equity, and inclusive learning environments. Through 

an iterative process of coding, categorization, and interpretation, broader conceptual 

themes emerged that explained the relationships among the study variables. 

Several major themes were identified during the analysis. These included 

diversity recognition and cultural responsiveness, inclusive participation and 

educational equity, intercultural competence development, empathy and social 

cohesion, democratic engagement, and global citizenship formation. These themes 

provided the foundation for developing a conceptual framework illustrating how 

multicultural education contributes to both social inclusion and global citizenship. 

The framework emphasizes the mediating role of intercultural competence and 
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inclusive educational practices in transforming multicultural learning experiences 

into broader societal outcomes. 

To enhance the trustworthiness of the findings, source triangulation was 

employed through the integration of theoretical literature, empirical studies, and 

international policy documents. Lincoln and Guba (1985) suggest that triangulation 

strengthens qualitative research by allowing findings to be validated across multiple 

sources and perspectives. Additionally, the analysis was informed by established 

theoretical frameworks, including Banks’ Multicultural Education Theory, 

Deardorff’s Intercultural Competence Model, and UNESCO’s Global Citizenship 

Education Framework. These theories provided conceptual guidance for interpreting 

the relationships among multicultural education, inclusion, and citizenship 

outcomes. 

The final stage of the research involved synthesizing the identified themes into 

a conceptual model entitled the Multicultural Education–Social Inclusion–Global 

Citizenship (MESIGC) Framework. This framework proposes that multicultural 

educational practices foster intercultural competence, empathy, cultural awareness, 

and inclusive participation, which subsequently contribute to social inclusion and 

global citizenship development. Through this synthesis, the study offers a 

comprehensive conceptual foundation for future empirical investigations and 

educational policy development within New Zealand and other multicultural 

societies. 
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Picture 1 Multicultural Integration Mechanism for Global Citizenship (MIM-GC) 

Model 

The proposed Multicultural Integration Mechanism for Global Citizenship 

(MIM-GC) Model offers a novel framework for understanding how multicultural 

education can simultaneously promote social inclusion and global citizenship in New 

Zealand’s diverse educational environment. The model begins with multicultural 

education inputs, including inclusive curricula, culturally responsive pedagogy, 

intercultural learning activities, equity-oriented policies, and school–community 

partnerships. These educational components are grounded in foundational values 

such as respect for diversity, human dignity, democratic participation, sustainability, 

and social justice. Within the New Zealand context, these principles are closely 

aligned with the country's bicultural foundation, multicultural realities, and 

commitment to inclusive education. The model suggests that multicultural education 

serves as the primary catalyst for developing intercultural understanding and 

creating educational environments where learners from diverse backgrounds can 

interact meaningfully and equitably. 

The central novelty of the framework is the Inclusive Participation Mediation 

Process (IPMP), which functions as the key mechanism connecting multicultural 

education with broader social outcomes. Unlike previous models that assume a 

direct relationship between multicultural education and social inclusion or global 
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citizenship, the MIM-GC Model argues that educational experiences must first be 

transformed into active participation opportunities. Through inclusive classroom 

interactions, empathy and solidarity building, collaborative problem-solving, critical 

reflection, and community engagement, students convert intercultural competence 

into practical social action. This mediation process allows learners to apply their 

understanding of diversity in real-world contexts, fostering meaningful participation 

in educational, civic, and community activities. Consequently, the model explains 

not only what multicultural education achieves but also how it generates 

transformative social outcomes through participatory experiences. 

The framework ultimately proposes that the Inclusive Participation Mediation 

Process produces three interconnected outcomes: social inclusion, global citizenship, 

and holistic learner development. Social inclusion is reflected in stronger social 

cohesion, reduced prejudice, equitable participation, and a greater sense of belonging 

among diverse populations. Simultaneously, learners develop global citizenship 

characteristics such as global awareness, civic responsibility, commitment to human 

rights, and engagement with sustainability issues. These outcomes contribute to 

holistic learner development, including intercultural competence, ethical decision-

making, lifelong learning orientation, and personal resilience. The model further 

recognizes the influence of contextual factors such as educational leadership, 

community partnerships, policy support, socioeconomic equity, and digital 

connectivity. Therefore, the MIM-GC Model provides a comprehensive theoretical 

contribution by demonstrating that multicultural education generates inclusive and 

globally responsible citizens through an active process of participation, making it 

particularly relevant for multicultural societies seeking sustainable social cohesion 

and global engagement. 

FINDINGS AND DISCUSSION  

The findings of this study indicate that multicultural education plays a crucial 

role in advancing both social inclusion and global citizenship in New Zealand’s 

increasingly diverse educational landscape. The literature consistently demonstrates 

that multicultural education functions as a transformative educational approach that 

not only acknowledges cultural diversity but also promotes equitable participation, 

intercultural understanding, and social cohesion among learners from diverse 

backgrounds. In the context of New Zealand, where Indigenous Māori communities, 

Pacific peoples, Asian migrants, and other ethnic groups contribute to a multicultural 

social fabric, educational institutions serve as critical spaces for fostering inclusive 
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values and preparing learners for participation in both national and global 

communities. 

The analysis reveals that multicultural education significantly contributes to 

social inclusion by creating educational environments where diversity is recognized, 

respected, and integrated into teaching and learning processes. Social inclusion is not 

merely the presence of diverse groups within educational institutions but involves 

meaningful participation, equitable access to opportunities, and a strong sense of 

belonging among all learners. Banks (2019) argues that multicultural education seeks 

to transform educational structures so that students from different cultural 

backgrounds experience equal educational opportunities and social recognition. The 

reviewed studies suggest that when educational curricula incorporate diverse 

cultural perspectives, histories, and experiences, students are more likely to feel 

valued and represented within the educational environment. This sense of 

recognition contributes positively to learners’ academic engagement, self-confidence, 

and social participation. 

The findings further demonstrate that culturally responsive pedagogical 

practices are essential mechanisms through which multicultural education promotes 

inclusion. According to Gay (2018), culturally responsive teaching connects 

educational content with students’ cultural identities and lived experiences, thereby 

increasing relevance and engagement. In New Zealand, educational initiatives that 

incorporate Māori knowledge systems, Indigenous values, and multicultural 

perspectives have contributed to creating learning environments that respect cultural 

diversity while strengthening social cohesion. Students who perceive their cultural 

backgrounds as acknowledged and respected are more likely to develop positive 

educational experiences and stronger connections with their peers and institutions. 

These outcomes support broader goals of educational equity and inclusive 

participation. 

Another important finding concerns the role of multicultural education in 

reducing prejudice and strengthening intercultural relationships. Diverse educational 

environments provide opportunities for students to engage with individuals from 

different cultural, ethnic, and linguistic backgrounds. Pettigrew and Tropp (2011) 

emphasize that positive intergroup contact can significantly reduce stereotypes and 

discriminatory attitudes when interactions occur under supportive conditions. The 

literature reviewed indicates that multicultural educational programs facilitate 

meaningful intercultural dialogue, collaborative learning, and shared problem-

solving experiences. Through these interactions, students develop greater empathy, 
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mutual respect, and understanding of diverse perspectives. Such competencies are 

essential for fostering inclusive communities in multicultural societies and reducing 

social divisions that may arise from cultural differences. 

The findings also suggest that intercultural competence serves as a critical 

bridge between multicultural education and social inclusion. Intercultural 

competence encompasses the knowledge, skills, attitudes, and behaviors required for 

effective interaction across cultural boundaries. Deardorff (2020) identifies cultural 

awareness, empathy, openness, adaptability, and communication skills as key 

dimensions of intercultural competence. Educational experiences that expose 

students to diverse cultural perspectives encourage them to challenge assumptions, 

appreciate differences, and engage constructively with others. In New Zealand’s 

multicultural context, the development of intercultural competence enables students 

to navigate diversity effectively while contributing to inclusive and respectful social 

environments. Consequently, multicultural education promotes social inclusion not 

only through institutional policies but also through the development of interpersonal 

capacities that facilitate positive intercultural relationships. 

The analysis further reveals that multicultural education contributes 

significantly to the development of global citizenship. Global citizenship refers to an 

individual’s understanding of global interconnectedness, commitment to social 

responsibility, respect for human rights, and willingness to contribute to local and 

global well-being. UNESCO (2026) emphasizes that global citizenship education 

seeks to prepare learners to address contemporary challenges such as inequality, 

migration, environmental sustainability, and social justice. The reviewed literature 

demonstrates that multicultural education provides an important foundation for 

these objectives by encouraging learners to understand diverse cultural perspectives 

and recognize their responsibilities within a broader global community. 

Exposure to cultural diversity within educational settings appears to strengthen 

learners’ awareness of global issues and interconnected social realities. Students who 

engage with multicultural educational experiences often develop broader 

perspectives regarding identity, citizenship, and social responsibility. According to 

OECD (2023), educational programs that promote intercultural understanding 

enhance students’ ability to engage with complex global challenges while respecting 

cultural diversity. The findings suggest that multicultural education encourages 

learners to move beyond ethnocentric viewpoints and adopt more inclusive 

perspectives that recognize the value of multiple worldviews. Such transformations 
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are essential for developing globally competent citizens capable of contributing 

positively to increasingly interconnected societies. 

The reviewed literature also highlights the importance of empathy and critical 

reflection in fostering global citizenship. Through engagement with diverse cultural 

experiences and narratives, students gain deeper understanding of social 

inequalities, cultural differences, and global challenges. Nussbaum (2016) argues that 

education should cultivate the capacity to imagine the experiences of others and 

engage with diverse perspectives critically and compassionately. Multicultural 

educational practices facilitate these processes by exposing learners to different 

cultural realities and encouraging dialogue about issues of justice, equity, and human 

rights. As a result, students develop greater sensitivity to global issues and stronger 

commitments to social responsibility and civic engagement. 

A particularly significant finding of this study is the identification of the 

Inclusive Participation Mediation Process as a key mechanism linking multicultural 

education to social inclusion and global citizenship outcomes. The literature suggests 

that intercultural competencies alone do not automatically produce inclusive 

behaviors or global citizenship values. Rather, students must have opportunities to 

participate actively in inclusive educational and community contexts where 

intercultural skills can be practiced and reinforced. Inclusive participation involves 

collaborative learning, democratic engagement, community involvement, and 

equitable access to educational opportunities. Through these experiences, learners 

translate intercultural understanding into meaningful social action and civic 

responsibility. This finding provides an important theoretical contribution by 

explaining how multicultural educational experiences generate broader social 

outcomes. 

The findings further indicate that educational institutions play a strategic role in 

facilitating this participatory process. Schools and universities that implement 

inclusive policies, support diversity initiatives, and promote collaborative learning 

create environments where students can engage meaningfully with cultural 

differences. Such institutions not only enhance academic achievement but also 

contribute to broader societal goals related to social cohesion and democratic 

participation. In New Zealand, educational policies emphasizing inclusion, 

biculturalism, and cultural responsiveness have created favorable conditions for the 

development of socially inclusive and globally oriented learners. However, the 

literature also acknowledges that ongoing efforts are necessary to address persistent 

inequalities and ensure equitable participation for all groups. 
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Despite the positive contributions of multicultural education, several challenges 

remain. Educational inequalities, cultural misunderstandings, and disparities in 

access to educational resources continue to affect some communities. Additionally, 

globalization and rapid social change require educational systems to continually 

adapt their approaches to diversity and inclusion. Scholars emphasize the 

importance of sustained policy support, teacher professional development, and 

institutional commitment to multicultural educational principles. Without these 

supports, the transformative potential of multicultural education may be limited. 

Therefore, effective implementation requires comprehensive strategies that integrate 

curriculum reform, inclusive pedagogical practices, community engagement, and 

institutional leadership. 

Overall, the findings demonstrate that multicultural education functions as a 

powerful mechanism for promoting social inclusion and global citizenship in New 

Zealand. By fostering intercultural competence, encouraging inclusive participation, 

and strengthening awareness of global interconnectedness, multicultural education 

contributes to the development of learners who are capable of engaging 

constructively with diversity at both local and global levels. The proposed 

conceptual framework suggests that inclusive participation serves as the critical 

pathway through which multicultural educational experiences are translated into 

broader social outcomes, thereby providing a more comprehensive understanding of 

how education can contribute to sustainable and inclusive societies. 

CONCLUSION  

The main novelty of this model is the Inclusive Participation Mediation Process 

(IPMP), which is positioned as a mediating variable between Intercultural 

Competence Development and two main outcomes: Social Inclusion and Global 

Citizenship. Most previous research explains the direct relationship between 

multicultural education and social inclusion or global citizenship. This model shows 

that intercultural competence does not automatically result in social inclusion and 

global citizenship but must go through an inclusive participation process involving 

collaboration, democratic engagement, cross-cultural interaction, and community 

participation. Thus, the IPMP becomes a new theoretical mechanism that explains 

how multicultural educational experiences translate into tangible social impacts. This 

model is highly relevant to the New Zealand context, which is characterized by a 

multicultural society and a strong commitment to inclusive education and the 

development of global citizenship. 
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