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Abstract

The rapid advancement of artificial intelligence (AI) has transformed
educational systems worldwide, creating new opportunities for personalized
learning, accessibility, and educational inclusion. Simultaneously, increasing
cultural diversity requires educational institutions to adopt multicultural
approaches that promote equity, intercultural understanding, and social
inclusion. This study explores the integration of artificial intelligence and
multicultural education in developing an inclusive learning framework for
Brazil, a country characterized by significant cultural, ethnic, and linguistic
diversity. Using a qualitative systematic literature review approach, the study
synthesizes contemporary research on Al in education, multicultural
education, inclusive learning, and cultural diversity. The findings indicate that
Al technologies can enhance inclusive learning through personalized
instruction, adaptive assessment, language support, and equitable access to
educational resources. When combined with multicultural educational
principles, Al can facilitate culturally responsive learning experiences that
recognize and respect diverse student backgrounds. However, challenges
related to algorithmic bias, digital inequality, and ethical concerns must be
addressed to ensure equitable implementation. The study proposes an
inclusive learning framework that integrates technological innovation with
multicultural educational values to support educational equity and social
inclusion in Brazil.
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INTRODUCTION

The emergence of artificial intelligence (AI) has significantly transformed

educational landscapes across the globe, creating unprecedented opportunities for

innovation in teaching, learning, assessment, and educational management.
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Educational institutions increasingly employ Al-driven technologies to personalize
learning experiences, improve student engagement, facilitate data-informed
decision-making, and support diverse learning needs. At the same time,
globalization, migration, and demographic changes have increased cultural diversity
within educational environments, requiring schools and universities to develop more
inclusive and equitable educational practices. These parallel developments have
generated growing interest in understanding how AI can be integrated with
multicultural education to create learning environments that promote inclusion,
equity, and respect for diversity.

Artificial intelligence refers to computational systems capable of performing
tasks that typically require human intelligence, including learning, reasoning,
decision-making, pattern recognition, and natural language processing. In
educational settings, Al applications include intelligent tutoring systems, adaptive
learning platforms, predictive analytics, automated assessment tools, and virtual
learning assistants. According to Holmes et al. (2022), Al has the potential to enhance
educational outcomes by providing personalized learning pathways tailored to
individual student needs, preferences, and learning styles. Through data-driven
insights, Al can support teachers in identifying learning difficulties, monitoring
student progress, and designing targeted interventions that improve academic
achievement.

The increasing adoption of Al in education coincides with growing recognition
of the importance of multicultural education. Multicultural education seeks to
provide equitable educational opportunities for students from diverse cultural,
ethnic, linguisticc and socioeconomic backgrounds. According to Banks (2019),
multicultural education aims to transform educational institutions so that diversity
becomes a source of strength rather than a barrier to learning and participation. This
educational approach emphasizes cultural inclusion, social justice, equity, and
democratic participation while encouraging students to develop intercultural
understanding and respect for diversity. In increasingly multicultural societies,
educational systems must ensure that all learners feel represented, valued, and
supported regardless of their backgrounds.

Brazil represents a particularly important context for examining the
relationship between artificial intelligence and multicultural education. As one of the
most culturally diverse countries in the world, Brazil is characterized by rich ethnic,
racial, linguisticc and cultural diversity resulting from centuries of Indigenous

heritage, African influence, European migration, and more recent global migration
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patterns. The Brazilian educational system serves students from highly diverse social
and cultural backgrounds, creating both opportunities and challenges for inclusive
education. While cultural diversity enriches educational experiences, it may also
contribute to disparities in educational access, achievement, and participation when
institutional practices fail to address diverse learner needs effectively.

Educational inequality remains a significant challenge in Brazil despite
substantial efforts to expand educational access. Research has consistently
demonstrated disparities related to socioeconomic status, ethnicity, race, geographic
location, and access to educational resources (OECD, 2023). Students from
historically marginalized communities often face barriers that limit educational
opportunities and academic success. Consequently, there is increasing interest in
innovative educational approaches capable of reducing inequities while promoting
inclusive learning environments. Al technologies have emerged as promising tools
for addressing some of these challenges by enabling personalized support, adaptive
instruction, and broader access to educational resources.

The concept of inclusive learning has gained considerable attention within
contemporary educational discourse. Inclusive learning refers to educational
practices that ensure all learners can participate meaningfully in educational
experiences regardless of their backgrounds, abilities, identities, or circumstances.
UNESCO (2025) emphasizes that inclusive education involves removing barriers to
participation while promoting equitable opportunities for learning and achievement.
Inclusive learning environments recognize learner diversity as a valuable resource
and seek to accommodate different learning styles, cultural perspectives, and
educational needs. Both Al and multicultural education offer important contributions
to achieving these objectives.

Recent studies suggest that Al can support inclusive learning through various
mechanisms. Adaptive learning technologies can customize instructional content
according to students' prior knowledge, learning pace, and educational preferences.
Natural language processing tools can provide language support for multilingual
learners, while predictive analytics can help identify students at risk of academic
difficulties before problems become severe (Luckin, 2018). Additionally, AlI-powered
accessibility tools can assist learners with disabilities by providing alternative
formats, speech recognition, text-to-speech functionality, and personalized
accommodations. These capabilities demonstrate Al's potential to support

educational inclusion by responding to individual learner differences.
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However, the implementation of Al in education also raises significant concerns
regarding equity and cultural representation. Scholars have warned that Al systems
may reproduce existing social inequalities if algorithms are trained on biased
datasets or designed without adequate consideration of cultural diversity
(Williamson & Eynon, 2020). Algorithmic bias can result in unequal educational
outcomes, discriminatory recommendations, or exclusion of minority perspectives.
Furthermore, digital inequalities related to infrastructure, technological access, and
digital literacy may prevent certain groups from benefiting equally from AlI-
enhanced educational opportunities. These concerns highlight the importance of
integrating multicultural educational principles into Al-driven learning
environments.

Multicultural education provides a valuable framework for addressing these
challenges by emphasizing cultural responsiveness, inclusivity, and equity.
Culturally responsive pedagogy encourages educators to recognize and incorporate
students' cultural experiences, identities, and perspectives into educational practices
(Gay, 2018). When applied to Al-supported learning environments, multicultural
principles can guide the development of technologies that respect cultural diversity,
promote inclusion, and avoid reinforcing existing inequalities. Such integration
ensures that technological innovation serves educational equity rather than
undermining it.

Another important consideration involves the development of intercultural
competence and global citizenship among learners. In an increasingly interconnected
world, students require skills that enable them to interact effectively with individuals
from diverse cultural backgrounds. Deardorff (2020) argues that intercultural
competence includes cultural awareness, empathy, communication skills,
adaptability, and respect for diversity. Al-supported educational platforms can
facilitate intercultural learning experiences by connecting learners across cultural
boundaries, providing access to diverse perspectives, and supporting collaborative
learning activities. When combined with multicultural educational objectives, these
technologies can contribute to the development of inclusive and globally competent
citizens.

Despite growing interest in Al and educational inclusion, relatively limited
research has examined how AI and multicultural education can be integrated into a
comprehensive framework for inclusive learning, particularly within the Brazilian
context. Existing studies often focus either on technological innovation or

multicultural educational practices without exploring the potential synergies
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between these domains. Consequently, there remains a need for conceptual
frameworks that explain how Al can support multicultural educational goals while
addressing issues of equity, inclusion, and cultural diversity.

This study seeks to address this gap by examining the relationship between
artificial intelligence, multicultural education, and inclusive learning in Brazil.
Specifically, the study aims to develop a conceptual framework that integrates Al-
driven educational innovation with multicultural educational principles to promote
equitable and inclusive learning experiences. By synthesizing contemporary
literature on Al in education, multicultural education, and inclusive learning, the
study contributes to ongoing discussions regarding the future of educational
technology and its role in supporting diverse learners. The findings are expected to
provide valuable insights for educators, policymakers, technology developers, and
researchers interested in creating educational environments that are both

technologically advanced and socially inclusive.

METHODS

This study employed a qualitative research design using a systematic literature
review (SLR) approach to examine the integration of artificial intelligence and
multicultural education in developing an inclusive learning framework for Brazil.
The systematic literature review method was selected because it provides a
structured and transparent process for identifying, evaluating, and synthesizing
scholarly knowledge related to a specific research topic. According to Snyder (2019),
systematic literature reviews enable researchers to generate comprehensive
conceptual understandings by integrating findings from diverse studies while
minimizing subjective bias. Given the exploratory and conceptual nature of this
research, the SLR approach was considered appropriate for examining contemporary
discussions regarding artificial intelligence, multicultural education, cultural
diversity, and inclusive learning.

The study was guided by an interpretivist paradigm, which emphasizes
understanding social phenomena through the interpretation of meanings,
experiences, and contextual relationships. Interpretivist research assumes that
educational realities are socially constructed and influenced by cultural, institutional,
technological, and political factors (Merriam & Tisdell, 2016). Within this framework,
inclusive learning was viewed not merely as an educational outcome but as a
dynamic process shaped by interactions among technology, culture, educational

practices, and learner experiences. This perspective enabled the study to explore how
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Al technologies and multicultural educational principles can interact to support
educational inclusion within culturally diverse contexts such as Brazil.

Data collection involved a systematic search of peer-reviewed academic
literature indexed in internationally recognized databases, including Scopus, Web of
Science, ScienceDirect, SpringerLink, Taylor & Francis Online, ERIC, and Google
Scholar. These databases were selected because they provide extensive coverage of
educational technology, artificial intelligence, multicultural education, and inclusive
education research. The search focused on publications published between 2015 and
2025 to ensure that the review reflected recent developments in Al applications and
multicultural educational theory. Search terms included combinations of keywords

4 “

such as “artificial intelligence in education,” “Al and inclusion,” “multicultural

4 ‘3

education,” “inclusive learning,

4 ‘" 4 ‘"

cultural diversity,” “educational technology,”

4 1

“equity in education,” “adaptive learning,” and “Brazil.” The use of multiple
keyword combinations increased the comprehensiveness of the search process and
reduced the likelihood of overlooking relevant studies (Xiao & Watson, 2019).

The literature selection process followed predetermined inclusion and exclusion
criteria. Inclusion criteria required that publications be peer-reviewed journal
articles, scholarly books, conference proceedings, or international policy reports
addressing at least one of the study’s core themes: artificial intelligence, multicultural
education, cultural diversity, educational inclusion, or educational equity. Priority
was given to studies published in English and indexed in reputable academic
databases. Publications lacking relevance to the research objectives, duplicate
records, editorials, opinion pieces, and non-academic sources were excluded. This
selection strategy ensured the quality, credibility, and academic rigor of the literature
included in the review (Booth et al., 2021).

Following the identification and selection of relevant literature, data analysis
was conducted using thematic analysis. Braun and Clarke (2021) describe thematic
analysis as a systematic method for identifying, organizing, and interpreting
recurring patterns within qualitative data. The analysis began with repeated reading
of the selected literature to develop familiarity with key concepts and findings.
Relevant information was then coded according to thematic categories related to Al-
supported learning, multicultural educational practices, cultural responsiveness,
educational inclusion, learner diversity, and educational equity. Through iterative
comparison and interpretation, broader themes emerged that explained the

relationships among these concepts.
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Several major themes were identified during the analytical process. These
included personalized learning and adaptive instruction, cultural responsiveness in
educational technology, accessibility and educational equity, intercultural
competence development, algorithmic bias and ethical concerns, and inclusive
learning environments. These themes were subsequently synthesized into a
conceptual framework illustrating how Al technologies and multicultural
educational principles can work together to promote inclusive learning. The
framework emphasized both technological opportunities and sociocultural
considerations, recognizing that effective educational inclusion requires attention to
cultural diversity as well as technological innovation.

To enhance the trustworthiness of the study, source triangulation was
employed through the integration of empirical studies, theoretical literature, and
international policy documents. Lincoln and Guba (1985) argue that triangulation
strengthens the credibility of qualitative research by enabling researchers to compare
findings across multiple sources and perspectives. Furthermore, the analysis was
informed by established theoretical frameworks, including Banks’ multicultural
education theory, Gay’s culturally responsive pedagogy model, and contemporary
Al-in-education frameworks proposed by Holmes et al. (2022). These theoretical
foundations provided conceptual guidance for interpreting the relationships among
technology, diversity, and inclusion.

The final stage involved synthesizing the identified themes into an Inclusive
Learning Framework that explains how artificial intelligence and multicultural
education can jointly contribute to equitable and culturally responsive educational
environments in Brazil. The framework highlights pathways through which Al-
enhanced educational practices can support diverse learners while promoting
inclusion, cultural recognition, and educational equity. Through this synthesis, the
study offers a comprehensive conceptual model that can guide future research,

educational policy, and practical implementation in diverse educational contexts.

FINDINGS AND DISCUSSION

The findings of this study indicate that the integration of artificial intelligence
(Al) and multicultural education has significant potential to transform inclusive
learning practices in Brazil. The literature reviewed consistently demonstrates that Al
technologies can support educational inclusion when implemented within a
multicultural educational framework that prioritizes equity, cultural responsiveness,
and learner diversity. The analysis revealed that Al contributes to inclusive learning

through personalized instruction, adaptive learning systems, enhanced accessibility,
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intercultural engagement, and data-driven educational support. However, the
effectiveness of these technologies depends largely on their alignment with
multicultural educational principles that ensure cultural diversity is recognized,
respected, and represented throughout the learning process.

One of the most significant findings concerns the capacity of Al to personalize
learning experiences for diverse student populations. Traditional educational
approaches often rely on standardized instructional methods that may not
adequately address variations in students’ cultural backgrounds, learning
preferences, linguistic abilities, and educational needs. Al-powered adaptive learning
systems provide opportunities to overcome these limitations by analyzing learner
data and tailoring educational content according to individual requirements. Holmes
et al. (2022) argue that Al-supported learning environments can enhance educational
outcomes by delivering personalized instructional pathways that respond to
students’ progress, performance, and engagement levels. Within the Brazilian
context, where educational disparities remain associated with socioeconomic status,
geographic location, and cultural diversity, personalized learning technologies may
contribute to reducing achievement gaps and promoting more equitable educational
opportunities.

The findings also suggest that Al can strengthen educational accessibility for
learners from diverse backgrounds. Accessibility is a central component of inclusive
education because it ensures that all students can participate meaningfully in
learning activities regardless of physical, linguistic, cognitive, or socioeconomic
barriers. Al technologies such as speech recognition systems, automated translation
tools, text-to-speech applications, and intelligent tutoring systems have expanded
opportunities for learners who might otherwise experience exclusion. Luckin (2018)
emphasizes that Al-enhanced educational tools can provide individualized support
that accommodates diverse learner needs while increasing participation and
engagement. In a culturally diverse country such as Brazil, multilingual support
systems and adaptive learning technologies may help address barriers faced by
students from Indigenous communities, immigrant populations, and linguistically
diverse backgrounds.

Another important finding relates to the role of multicultural education in
ensuring that Al-supported learning environments remain culturally inclusive. While
technological innovation offers substantial benefits, educational technologies are not
culturally neutral. Al systems are developed using data, algorithms, and design

assumptions that may inadvertently privilege dominant cultural perspectives while
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marginalizing minority voices. Williamson and Eynon (2020) argue that educational
technologies can reproduce existing social inequalities when cultural diversity is not
adequately considered during design and implementation. The reviewed literature
highlights the importance of integrating multicultural educational principles into Al
development to ensure that diverse cultural experiences, identities, and perspectives
are represented within educational content and learning environments.

The analysis further reveals that culturally responsive Al applications can
contribute to greater learner engagement and educational inclusion. Culturally
responsive pedagogy emphasizes the importance of connecting educational
experiences to students’ cultural backgrounds, values, and lived experiences (Gay,
2018). When AI systems incorporate culturally relevant examples, multilingual
resources, and diverse perspectives, students are more likely to perceive educational
content as meaningful and relevant to their lives. This alignment enhances
motivation, participation, and academic achievement while promoting positive
attitudes toward diversity. In Brazil, where cultural diversity reflects the influences
of Indigenous, African, European, and immigrant communities, culturally responsive
educational technologies can support the recognition and appreciation of diverse
cultural identities.

The findings also demonstrate that Al can facilitate the development of
intercultural competence, which is increasingly recognized as a critical educational
outcome in multicultural societies. Intercultural competence refers to the ability to
communicate effectively, interact respectfully, and collaborate productively with
individuals from different cultural backgrounds. According to Deardorff (2020),
intercultural competence encompasses cultural awareness, empathy, openness,
adaptability, and communication skills. Al-supported learning platforms can
contribute to the development of these competencies by providing access to diverse
cultural perspectives, facilitating virtual intercultural exchanges, and supporting
collaborative learning across geographic boundaries. Through digital learning
environments, students can engage with peers from different regions and cultures,
thereby enhancing their understanding of diversity and strengthening their capacity
for intercultural communication.

The literature further indicates that Al-supported multicultural education
contributes to social inclusion by creating more equitable learning environments.
Social inclusion involves ensuring that all individuals have opportunities to
participate fully in educational, social, and economic life. UNESCO (2025)

emphasizes that inclusive education requires the removal of barriers that prevent
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learners from accessing educational opportunities and achieving their full potential.
Al technologies can assist educators in identifying learning challenges, monitoring
student progress, and implementing targeted interventions that support vulnerable
learners. When these technological capabilities are guided by multicultural
educational values, they can contribute to reducing educational inequalities and
fostering more inclusive educational communities.

Despite these positive outcomes, the findings reveal several challenges
associated with integrating Al and multicultural education. One of the most
significant concerns involves algorithmic bias. Al systems learn from existing
datasets, and if these datasets reflect historical inequalities or cultural biases, the
resulting algorithms may reproduce discriminatory patterns. Research has shown
that biased algorithms can influence educational recommendations, assessment
outcomes, and resource allocation in ways that disadvantage marginalized groups
(Williamson & Eynon, 2020). Consequently, educational institutions must implement
ethical guidelines and transparency measures to ensure that Al systems operate
fairly and equitably. The incorporation of multicultural perspectives into algorithm
design and evaluation processes is essential for minimizing bias and promoting
inclusive educational outcomes.

Another challenge concerns digital inequality. While AI technologies offer
considerable potential for educational inclusion, access to digital infrastructure
remains uneven across many regions. In Brazil, disparities in internet connectivity,
technological resources, and digital literacy continue to affect educational
participation and achievement. OECD (2023) reports that socioeconomic inequalities
significantly influence access to digital learning opportunities, particularly in rural
and underserved communities. Without targeted investments in infrastructure and
digital capacity-building, Al-based educational innovations may inadvertently widen
existing educational gaps rather than reduce them. Therefore, successful
implementation requires comprehensive policies that address both technological
access and educational equity.

The findings also highlight ethical concerns related to privacy, data security,
and learner autonomy. Al systems rely heavily on the collection and analysis of
learner data to generate personalized educational experiences. While these
capabilities can enhance learning outcomes, they also raise questions regarding data
protection, informed consent, and surveillance. Educational institutions must
establish clear governance frameworks that balance technological innovation with

ethical responsibilities. UNESCO (2021) emphasizes that human-centered approaches
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to Al should prioritize transparency, accountability, and respect for human rights.
Within multicultural educational contexts, ethical considerations are particularly
important because vulnerable and marginalized populations may face greater risks
associated with data misuse or exclusionary technological practices.

The synthesis of the reviewed literature led to the development of an Inclusive
Learning Framework that integrates artificial intelligence and multicultural
education. The framework proposes that Al technologies function as enabling
mechanisms that support personalized learning, accessibility, and educational
innovation, while multicultural education provides the ethical and pedagogical
foundation necessary for ensuring cultural inclusion, equity, and respect for
diversity. Together, these dimensions contribute to the development of inclusive
learning environments that promote educational participation, intercultural
competence, social inclusion, and academic success. The framework further suggests
that educational outcomes are influenced by contextual factors such as institutional
commitment, technological infrastructure, policy support, teacher competence, and
cultural responsiveness.

Overall, the findings indicate that the future of inclusive education depends not
only on technological advancement but also on the ability of educational institutions
to integrate technological innovation with principles of diversity, equity, and
inclusion. Artificial intelligence alone cannot guarantee educational equity; rather, its
effectiveness depends on how it is designed, implemented, and governed within
culturally diverse educational contexts. The integration of Al and multicultural
education offers a promising pathway toward more inclusive learning environments
that recognize and value learner diversity while promoting equitable educational

opportunities for all students in Brazil.
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Picture 1 Artificial Intelligence-Multicultural Education Inclusive Learning
Framework (AIMEL Framework)

The proposed Artificial Intelligence-Multicultural Education Inclusive Learning
Framework (AIMEL Framework) presents a novel conceptual model that explains
how artificial intelligence can be strategically integrated with multicultural education
principles to create inclusive learning environments in Brazil. The framework begins
with two primary antecedent constructs: Artificial Intelligence Capabilities and
Multicultural Education Principles. Artificial intelligence capabilities include
adaptive learning systems, intelligent tutoring platforms, learning analytics,
automated feedback mechanisms, accessibility technologies, and personalized
learning pathways. Simultaneously, multicultural education principles encompass
cultural responsiveness, equity, diversity recognition, intercultural understanding,
inclusive pedagogy, and social justice. Unlike previous studies that examine Al and
multicultural education separately, this framework integrates both dimensions into a
unified model for inclusive learning, emphasizing that technological innovation must
be guided by multicultural values to ensure equitable educational outcomes.

The central novelty of the framework lies in the introduction of Culturally
Responsive Al Learning Mediation (CRAILM) as an intermediary construct
connecting technological innovation and inclusive educational outcomes. This

mediating component consists of culturally adaptive content delivery, multilingual
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support systems, bias-aware algorithmic design, intercultural collaboration
opportunities, personalized cultural learning experiences, and equitable digital
participation. The framework proposes that Al technologies become effective tools
for inclusion only when they are culturally responsive and capable of recognizing
learner diversity. Through this mediation process, students develop higher levels of
intercultural competence, digital literacy, learning engagement, educational
accessibility, and cultural awareness. Consequently, the framework moves beyond
traditional technology-centered approaches by emphasizing the sociocultural
processes that transform Al applications into meaningful instruments of educational
inclusion.

The final stage of the framework focuses on Inclusive Learning Outcomes,
including educational equity, academic success, social inclusion, intercultural
competence, lifelong learning readiness, and global citizenship development. The
model further acknowledges the influence of contextual factors such as institutional
commitment, technological infrastructure, teacher Al literacy, educational policies,
and socioeconomic conditions, which may strengthen or weaken the effectiveness of
the proposed relationships. Therefore, the AIMEL Framework offers a significant
theoretical contribution by demonstrating that inclusive learning is not generated
directly by artificial intelligence alone but emerges through the interaction between
Al capabilities, multicultural educational principles, and culturally responsive
learning mediation. This perspective provides a new direction for future research
and policy development by highlighting the importance of combining technological
advancement with cultural inclusivity to create equitable and sustainable educational

systems in increasingly diverse societies.

CONCLUSION

This study explored the integration of artificial intelligence and multicultural
education in developing an inclusive learning framework within the Brazilian
educational context. The findings demonstrate that artificial intelligence has
considerable potential to enhance inclusive learning by providing personalized
instruction, adaptive learning experiences, improved accessibility, and data-driven
educational support. These technological capabilities can contribute significantly to
reducing educational barriers and expanding opportunities for learners from diverse
cultural, linguistic, and socioeconomic backgrounds. However, the study also reveals
that technological innovation alone is insufficient to achieve meaningful educational

inclusion.
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Multicultural education emerged as a critical foundation for ensuring that Al-
supported learning environments remain equitable, culturally responsive, and
socially inclusive. Through principles of diversity recognition, cultural
responsiveness, social justice, and educational equity, multicultural education
provides the ethical and pedagogical framework necessary for guiding the
development and implementation of Al technologies in education. The integration of
these principles helps ensure that educational technologies respect diverse identities,
represent multiple cultural perspectives, and support the participation of all learners.
Furthermore, multicultural education contributes to the development of intercultural
competence, empathy, and respect for diversity, which are essential skills in
increasingly interconnected societies.

The study also identified several challenges that require careful consideration.
Algorithmic bias, digital inequality, privacy concerns, and unequal access to
technological resources may undermine the inclusive potential of Al if not addressed
through appropriate policies and institutional practices. Therefore, educational
institutions, policymakers, and technology developers must adopt human-centered
and culturally responsive approaches to Al implementation. Investments in digital
infrastructure, teacher training, ethical governance, and culturally inclusive
educational design are necessary to maximize the benefits of Al while minimizing
potential risks.

In conclusion, the proposed Inclusive Learning Framework demonstrates that
effective educational inclusion can be achieved through the strategic integration of
artificial intelligence and multicultural education. By combining technological
innovation with principles of equity, diversity, and inclusion, educational systems
can create learning environments that support academic success, intercultural
understanding, and social participation for all learners. Future research should
empirically test the framework across different educational contexts and explore how
emerging Al technologies can further contribute to inclusive and -culturally

responsive education.
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