	Volume 4 Number 2 (2026)
July – December 2026
Page: 1447-1456
	EDUJAVARE: International Journal of Educational Research
ISSN: 3031-2884
https://edujavare.com/index.php/edujavare
DOI: 10.70610/edujavare.v4i02.1935
	[image: ]



A Digital Interfaith Simulation-Based Islamic Religious Education Learning Model to Strengthen Religious Moderation 
Riza Umami, Muhammad Zakaria
EDUJAVARE: International Journal of Educational Research	

A Digital Interfaith Simulation-Based Islamic Religious Education Learning Model to Strengthen Religious Moderation 
Riza Umami1, Muhammad Zakaria2
1 Hamzanwadi Islamic Institute NWDI Pancor, Indonesia; umamy505@gmail.com
2 Hamzanwadi Islamic Institute NWDI Pancor, Indonesia; muhammadzakaria@iaihpancor.ac.id

	



	Article history
	
	Submitted: 2026/06/11;	Revised: 2026/07/21;	Accepted: 2026/08/25

	Abstract





	
	The rapid development of digital technology provides extensive opportunities for the world of education to introduce innovation in the learning process. This study aims to describe the Islamic Religious Education (PAI) learning model based on digital interfaith simulation and analyze its role in strengthening students' religious moderation at SMA Islam Plus Amali Bilakembar in Suela Village. The study used a qualitative approach with a descriptive qualitative research type. Data collection techniques used observation, interviews, and documentation. Data analysis techniques used the Miles and Huberman model. Meanwhile, data validity was tested using source triangulation and technical triangulation. The results show that the digital interfaith simulation learning model integrates digital technology with simulations, collaborative discussions, and problem-based learning to create a contextual learning experience. This learning model is no longer teacher-centered, but rather provides space for students to build knowledge through contextual learning experiences. In addition, digital interfaith simulation has been proven to contribute to strengthening religious moderation by increasing tolerance, social awareness, digital literacy, and the ability to respond to diversity wisely without reducing commitment to religious teachings. Thus, the Islamic Education learning model based on digital interfaith simulation is one of the effective learning innovations in shaping the character of students who are moderate, inclusive, and adaptive to life in a multicultural society in the digital era.

	Keywords
	
	Digital Interfaith Simulation; Islamic Religious Education; Religious Moderation

	[image: Creative Commons License]
	
	© 2026 by the authors . This is an open access publication under the terms and conditions of the Creative Commons Attribution 4.0 International (CC (BY SA) license, https://creativecommons.org/licenses/by-sa/4.0/.



INTRODUCTION
The rapid development of digital technology provides extensive opportunities for the world of education to introduce innovation in the learning process (Hariyasasti, 2025) . Today's students are a generation of digital natives accustomed to interacting with technology, interactive media, and various forms of digital simulation. (Purba et al., 2023) . This situation requires Islamic Religious Education (PAI) learning to adapt by utilizing digital technology to make material delivery more contextual, engaging, and meaningful. Therefore, implementing digital-based learning models can be a strategic alternative to addressing PAI learning needs that align with the characteristics of today's students.
One form of innovative learning approach that is considered relevant is interfaith simulation, namely a learning simulation that represents interactions between religious communities through virtual or digital media (Dimyati et al., 2025). Through the implementation of interfaith simulation, students can experience firsthand the experience of dialogue, collaboration, and resolving interfaith issues in a safe and structured environment. This approach provides students with the opportunity to understand differences in belief empathetically without having to face real conflict, thereby fostering mutual respect and strengthening the value of tolerance.
In Islamic Religious Education (PAI) learning, the use of digital-based interfaith simulations has the potential to be an effective tool for instilling the values of religious moderation. Students not only understand the concept of religious moderation theoretically but also directly implement it through simulations of various socio-religious issues. With this approach, PAI learning becomes more contextual and applicable, focusing on character development, rather than solely mastering the subject matter (Linaci, 2026).
Islamic Religious Education (PAI) plays a very strategic role in shaping the character and religious perspectives of students, particularly in instilling an attitude of religious moderation that reflects the values of tolerance, balance, justice, and respect for differences (Hadisi et al., 2024) . In the context of national and state life in Indonesia, known as a multicultural society, religious education not only functions as a means of transferring religious knowledge, but also as a medium for internalizing the values of living peacefully amidst diversity (Ashari, 2026)
However, the implementation of Islamic Religious Education (PAI) learning in schools still tends to be oriented towards cognitive aspects, such as the delivery of material and the understanding of religious concepts in a normative manner (Hakim & Rohaeni, 2026). Affective and social aspects, particularly those related to the formation of attitudes of tolerance, empathy, and the ability to interact in a pluralistic society, have not received optimal attention (Syam et al., 2026). As a result, students have a theoretical understanding of religion, but are not yet fully able to implement it in real social life.
On the other hand, the development of digital technology has brought significant changes to the world of education. Today's students are a generation that is very familiar with technology, making conventional learning less engaging and less effective. (Ali, 2025) . Therefore, innovation is needed in Islamic Religious Education learning that is able to integrate digital technology to create a more interactive, contextual, and meaningful learning process.
One innovation that can be implemented is a digital-based learning model with an interfaith simulation approach. This approach is a form of learning that presents simulations of interactions between religious communities through digital media, allowing students to indirectly understand religious diversity (Rizal et al., 2025). Through these simulations, students can learn to engage in dialogue, appreciate differences, and develop empathy in the context of diversity, without having to be in a real-life situation that could potentially lead to conflict.
In the context of this research, SMA Islam Plus Amali Bilakembar in Suela Village is an educational institution with socio-religiously homogeneous characteristics, where all students are Muslim. This condition, at first glance, might be considered less relevant to the implementation of the interfaith simulation approach. However, in a homogeneous environment, learning that introduces diversity is crucial as a form of student preparedness to face the reality of a pluralistic society outside the school environment (Hidayatullah & Ubabuddin, 2025).
As members of society, students will not always be in a uniform environment. They will interact with individuals from different religious, cultural, and belief backgrounds (Sutalhis & Novaria, 2023). Therefore, a learning process is needed that can provide anticipatory learning experiences, namely equipping students with the ability to understand and appreciate differences from an early age. In this regard, digital-based interfaith simulations are a relevant solution, as they allow students to experience interfaith interactions through structured and safe simulations.
Furthermore, this approach aligns with the concept of experiential learning, where students learn through experience, even in the form of simulations. Thus, the values of religious moderation are not only understood theoretically but also internalized through practical learning. This is expected to foster more inclusive, open, and tolerant religious attitudes (Oktaviana et al., 2026).
Furthermore, strengthening religious moderation through Islamic Religious Education (PAI) learning is becoming increasingly important amidst various social challenges, such as the rise of intolerance and narrow religious understanding among the younger generation (Fadhilah et al., 2026). Educational institutions have a significant responsibility in shaping a generation that is not only intellectually intelligent but also possesses a mature attitude in dealing with differences (Lellya & Az Zahra, 2025) .
Based on this description, the development of a digital interfaith simulation-based Islamic Religious Education (PAI) learning model is important to research, particularly in the context of religiously homogeneous schools. This research is expected to provide insight into how this learning model can be implemented and its role in strengthening students' religious moderation. Furthermore, the results are expected to provide an alternative innovation in Islamic Religious Education (PAI) learning that is relevant to the demands of education in the digital era and the needs of a multicultural society.
METHODS
This research uses a qualitative approach. A qualitative approach is a research method used to examine the natural conditions of an object by emphasizing the meaning, process, and understanding of a social phenomenon. A qualitative approach was chosen because this research aims to deeply understand the process of implementing a digital interfaith simulation- based Islamic Religious Education (PAI) learning model to strengthen students' religious moderation. The type of research used is descriptive qualitative research. Descriptive research aims to describe a situation or phenomenon systematically, factually, and accurately based on data found in the field.
The object of research is the main focus of a study (Sugiyono, 2019). The object of this study is a digital interfaith simulation-based Islamic Religious Education (PAI) learning model and the strengthening of religious moderation among students at SMA Islam Plus Amali Bilakembar, Suela Village. The research subjects are the parties who serve as sources of information in the research (Moleong, 2017). The subjects in this study were Islamic Religious Education (PAI) teachers and students at SMA Islam Plus Amali Bilakembar, Suela Village who were involved in the learning process.
Data collection techniques can be defined as a research process in which researchers use scientific methods to systematically collect data related to their research problems (Abrar, 2024). The data collection techniques used in this study were interviews, observation, and documentation. Observations were used to obtain data on teacher activities, student involvement, and learning situations during the research. Interviews were used to obtain more in-depth information regarding the implementation of digital interfaith simulation-based learning and strengthening religious moderation. Meanwhile, documentation was used to collect various documents related to the research, such as learning tools, modules, activity photos, and other supporting data.
Data analysis is the process of systematically processing and organizing data from notes, interviews, observations, and documentation to improve the researcher's understanding of the problem being studied (Qomaruddin & Sa'diyah, 2024). The data analysis technique in this study uses the Miles and Huberman model, which consists of three stages: data reduction, data presentation, and conclusion drawing or verification. These three stages occur interactively and are interrelated. Data reduction is carried out by selecting, grouping, and simplifying information according to the research focus. Next, the data is presented in descriptive form to facilitate researchers in understanding the relationships between the phenomena found. The final stage is drawing conclusions, which is carried out gradually based on the patterns, themes, and meanings that emerge from the entire analyzed data.
To ensure data validity, this study employed triangulation techniques, including source triangulation and technical triangulation. Source triangulation was conducted by comparing information obtained from the principal, teachers, students, and parents. Technical triangulation was conducted by comparing the results of observations, interviews, and documentation.
FINDINGS AND DISCUSSION
Findings
Islamic Religious Education Learning Model Based on Digital Interfaith Simulation at SMA Islam Plus Amali Bilakembar, Suela Village
The research results show that Islamic Religious Education (IS) instruction at SMA Islam Plus Amali Bilakembar in Suela Village has developed a learning model that utilizes digital media as a means of educationally simulating interfaith interactions. This model is not aimed at mixing religious teachings, but rather provides students with learning experiences about religious diversity, the importance of mutual respect, and the ability to resolve social issues peacefully based on Islamic values.
The learning model is implemented through several stages. The first stage is learning orientation, where the teacher provides an introduction to the concept of religious moderation, learning objectives, and the rules for implementing the digital simulation. During this stage, students are introduced to various phenomena in Indonesia's multicultural society through learning videos, digital news, and relevant documentaries.
The second stage involves material exploration. Teachers utilize various digital platforms such as interactive videos, multimedia presentations, scenario-based simulations, and online discussion forums to present various situations depicting the lives of people from diverse religious backgrounds. Students are asked to identify Islamic values that can form the basis for building harmonious social relationships.
The third stage is the implementation of a digital interfaith simulation. In this stage, students are divided into several groups. Each group receives a digital scenario regarding a social issue, such as working together to clean up the environment, organizing a humanitarian activity, handling social conflict, or communicating between friends with different beliefs. Students then discuss problem solving based on the principles of justice, tolerance, brotherhood, and respect for the rights of every citizen.
The fourth stage is reflection. The teacher facilitates students' evaluation of the simulation process, identifying the Islamic values they learned, and connecting them to their daily lives. Reflection is conducted through class discussions and digital assignments, enabling students to more deeply internalize the value of religious moderation. The final stage is evaluation. Assessment focuses not only on cognitive aspects but also on critical thinking skills, tolerance, communication skills, and the ability to collaborate in solving simulated social problems.
Based on observations, teachers act as facilitators, directing the learning process, while students are the primary subjects, actively constructing understanding through digital learning experiences. This learning model creates a more interactive, communicative, and contextual classroom environment than learning that relies solely on lectures. Based on the results of an interview with the Principal of SMA Islam Plus Amali Bilakembar, the following information was obtained.
"Our school encourages teachers to utilize digital technology in Islamic Religious Education (PAI) teaching so that students not only understand the material textually but also are able to see the realities of life in diverse communities. Through digital simulations, students learn how to respond to religious differences while adhering to the teachings of Islam, which is rahmatan lil 'alamin (blessing for all the universe). This approach makes the learning process more contextual, engaging, and relevant to today's challenges." (Principal Interview, 2026).
This statement shows that the use of digital media is not only aimed at improving the quality of learning, but also at building contextual learning experiences so that students are able to internalize the values of religious moderation.
Based on interviews with Islamic Religious Education Teachers, the following information was obtained.
"We create scenarios that illustrate life in a pluralistic society, such as how to behave when neighbors have different religions, how to collaborate in social activities, or how to respond to information containing hate speech on social media. All of these scenarios are presented through videos, interactive images, and group discussions so that students can analyze and provide solutions based on moderate Islamic teachings." (Interview with Islamic Religious Education Teacher, 2026).
Based on the interview results, it was discovered that this learning model positions students as active subjects in the learning process. The teacher acts as a facilitator, guiding discussions and helping students reflect on Islamic values in social life.
Meanwhile, interviews with several students obtained the following information.
"If we only read books, it's sometimes difficult to imagine the real situation. But when we watch simulation videos or participate in digital discussions, it's easier for us to understand how to behave toward friends or people of different religions without having to abandon our own beliefs." (Student Interview, 2026).
Based on the overall interview results, it can be concluded that the digital interfaith simulation-based Islamic Religious Education (PAI) learning model has been systematically implemented, utilizing digital technology as a contextual learning medium. This model provides a more meaningful learning experience, enabling students to understand Islamic values while developing an appreciation for diversity.
A Digital Interfaith Simulation-Based Islamic Education Learning Model to Strengthen Students' Religious Moderation
Research findings indicate that the implementation of a digital interfaith simulation- based learning model has a positive impact on strengthening students' religious moderation. This strengthening is evident in changes in students' attitudes, thinking, and behavior during the learning process and in school life.
First, students demonstrated increased tolerance. They were better able to accept differences of opinion, appreciate religious diversity, and were less likely to make negative judgments about other groups. Second, students developed critical thinking skills regarding religious information circulating on digital media. They began to practice verifying information before believing or sharing it. Third, students demonstrated improved polite communication skills. Group discussions in digital simulations trained students to express their opinions without offending others' beliefs. Fourth, students increasingly understood that Islamic teachings promote balance (tawassuth), justice (i'tidal), tolerance (tasamuh), and deliberation (shura) as the foundations of community life. Fifth, students demonstrated greater social awareness through cooperation in various school activities regardless of their peers' backgrounds.
Observations show that during the learning process, students were more active in discussions, respected each other's opinions, and were able to resolve conflicts through constructive dialogue. This demonstrates that the learning model not only enhances conceptual understanding of religious moderation but also significantly shapes students' character.
Based on the results of the interview with the principal, the following information was obtained.
"We see that students are more able to work together, respect differences of opinion, maintain polite communication, and actively participate in social activities within the school environment without discriminating against their friends' backgrounds." (Principal Interview, 2026).
Based on the results of interviews with Islamic Education teachers, the following information was obtained.
"Students are now more open when discussing diversity. They no longer see religious differences as a threat, but as a part of social life that must be respected. They are also more critical of information circulating on social media, especially that which contains hate speech or provocation in the name of religion." (Interview with Islamic Religious Education Teacher, 2026).
Based on the results of interviews with several students, the following information was obtained.
"We learned that respecting followers of other religions does not mean mixing religious teachings, but rather practicing Islamic teachings in a peaceful and respectful manner." (Student Interview, 2026).
Thus, the research findings show that the digital interfaith simulation- based Islamic Religious Education learning model not only improves students' conceptual understanding of religious moderation, but also shapes attitudes, behaviors, and social skills that support the creation of a harmonious life in a pluralistic society.
Discussion
Islamic Education Learning Model Based on Digital Interfaith Simulation
Research findings indicate that the digital interfaith simulation- based Islamic Education (PAI) learning model integrates digital technology, problem-based learning, simulations, collaborative discussions, and reflection on Islamic values. Learning is no longer teacher-centered, but rather provides space for students to construct knowledge through contextual learning experiences.
The results of this study align with Jerome Bruner's constructivist learning theory, which states that knowledge becomes more meaningful when students construct their own understanding through active learning experiences. From Bruner's perspective, teachers act as facilitators, providing a learning environment that allows students to explore, discover concepts, and connect new experiences with existing knowledge. Therefore, the use of digital simulations in Islamic Religious Education (ISE) provides students with the opportunity to construct an understanding of religious moderation through experiences that approximate real-life conditions.
The implementation of this learning model demonstrates that the use of digital technology not only improves the quality of material delivery but also strengthens critical thinking, communication, collaboration, and problem-solving skills. Learning becomes more contextual because students are exposed to various social situations frequently encountered in Indonesia's pluralistic society.
Strengthening Religious Moderation Through a Digital Interfaith Simulation-Based Islamic Education Learning Model
Research findings demonstrate that implementing a digital interfaith simulation- based learning model can strengthen students' religious moderation through a gradual process of internalizing Islamic values. Students not only understand the concept of religious moderation theoretically but are also able to apply it in decision-making when facing various simulated social issues.
Digital simulations provide students with a platform to practice objective decision-making, respect differences, develop empathy, and foster respectful communication. These learning experiences foster moderate character development because they directly experience the processes of thinking, dialogue, and collaboration in a safe and directed learning environment.
The research also shows that utilizing digital technology helps students improve their digital literacy, making them better able to filter religious information circulating on social media. This skill is crucial for developing religious moderation, as it prevents students from being easily influenced by information containing hate speech, intolerance, or extreme religious beliefs.
Thus, the Islamic Religious Education (PAI) learning model based on digital interfaith simulation not only serves as a technology-based learning innovation but also serves as an effective character education strategy for strengthening students' religious moderation. The integration of digital technology, simulation-based learning experiences, reflection on Islamic values, and collaborative learning creates an educational process relevant to the challenges of living in a multicultural society in the digital age.
These results are in line with research (Oktaviana et al., 2026) which uses the concept of Experiential Learning , explaining that the application of Experiential Learning has been proven to be able to improve students' religious character such as awareness of worship, honesty, responsibility, and social concern, as well as fostering an attitude of tolerance shown through an attitude of mutual respect for differences, politeness in interactions, and the ability to control emotions.
CONCLUSION
Based on the research results, it can be concluded that the Islamic Religious Education (PAI) learning model based on digital interfaith simulation is a learning innovation that integrates digital technology, problem-based learning, simulation, collaborative discussion, and reflection of Islamic values. This model places students as the center of learning so that they gain active, contextual, and meaningful learning experiences, while the teacher acts as a facilitator who guides the process of knowledge construction in accordance with the principles of constructivist learning. In addition, the application of the PAI learning model based on digital interfaith simulation has been proven to strengthen students' religious moderation by increasing tolerance, critical thinking skills, communication skills, social awareness, and digital literacy in responding to religious information. The integration of digital technology, learning simulations, and internalization of Islamic values makes this model effective as a learning strategy as well as character education to shape students who are moderate, inclusive, and able to live harmoniously in a pluralistic society in the digital era.
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