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	Abstract





	
	This study examines the implementation of participatory management through the synergy between school committees and parents in accelerating the short surah memorization program at Banjar Public Elementary School, Kertek District, Wonosobo Regency, during the 2026/2027 academic year. The study employed a qualitative case study approach involving the principal, teachers, school committee members, parents, and students as research participants. Data were collected through interviews, observations, and document analysis, and were analyzed using data reduction, data display, and conclusion-drawing techniques. The findings reveal that participatory management was effectively implemented through collaborative planning, shared decision-making, open communication, stakeholder involvement, and continuous monitoring and evaluation. The synergy between school committees and parents significantly contributed to the success of the memorization program by providing motivational support, facilitating learning resources, strengthening supervision, and creating a conducive learning environment both at school and at home. This collaboration enhanced students’ memorization achievement, learning discipline, religious awareness, and commitment to Qur’anic learning. The study concludes that participatory management supported by strong partnerships between school committees and parents is an effective strategy for improving the implementation of religious education programs and promoting holistic student development. The findings provide valuable insights for schools seeking to strengthen stakeholder participation in achieving educational goals.
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INTRODUCTION 
Education in the twenty-first century demands not only academic excellence but also the cultivation of religious and moral values that shape students’ character from an early age. In Indonesia, elementary schools play a strategic role in fostering students’ spiritual development through various religious programs integrated into school activities. One of the programs widely implemented in Islamic-based educational environments is the memorization of short surahs from the Qur’an. This program is intended not only to improve students’ religious literacy but also to strengthen their faith, discipline, concentration, and moral character. The successful implementation of a short surah memorization program requires comprehensive support from various stakeholders, including school leaders, teachers, parents, and school committees. Therefore, participatory management becomes an essential approach in ensuring the effectiveness and sustainability of such educational programs(Dwiparamana et al., 2026).
Participatory management refers to a management approach that emphasizes the active involvement of all stakeholders in planning, implementing, monitoring, and evaluating educational programs. Within the school context, participatory management encourages collaboration among principals, teachers, school committees, parents, and the wider community to achieve common educational goals. This approach is based on the belief that educational quality can be improved when stakeholders are given opportunities to contribute ideas, resources, and support to school programs. Through shared decision-making and collective responsibility, schools can create a more inclusive and supportive learning environment that enhances student achievement and character development(Hidayat et al., 2025).
The role of school committees in Indonesia has become increasingly important following educational decentralization policies that promote community participation in school governance. School committees function as advisory, supporting, controlling, and mediating bodies that connect schools with the community. Their involvement extends beyond administrative matters to include supporting academic and non-academic programs that contribute to students’ holistic development. In religious programs such as short surah memorization, school committees can provide strategic support through policy recommendations, resource mobilization, fundraising activities, and community engagement initiatives. Their active participation can help schools overcome limitations in facilities, funding, and human resources, thereby accelerating program implementation(Hidayanti, 2015).
Similarly, parents play a fundamental role in supporting children’s learning experiences. Research consistently demonstrates that parental involvement positively influences students’ academic performance, motivation, behavior, and character formation. In the context of Qur’anic memorization, parental support is particularly crucial because memorization activities often require continuous practice outside school hours. Parents serve as facilitators, motivators, and supervisors who reinforce learning at home. When parents actively monitor memorization progress, provide encouragement, and establish supportive learning routines, students are more likely to achieve memorization targets effectively. Consequently, collaboration between schools and parents becomes a determining factor in the success of religious education programs(Idris, 2022).
The synergy between school committees and parents represents a powerful form of participatory management that can significantly enhance educational outcomes. Synergy refers to collaborative interactions in which combined efforts produce results greater than those achieved individually. In educational settings, synergy is created when stakeholders share common goals, communicate effectively, and coordinate their actions to support student development. Through collaborative planning, regular communication, and mutual commitment, school committees and parents can jointly contribute to the success of school programs. Their partnership enables schools to establish stronger support systems that address students’ academic, spiritual, and social needs comprehensively(Zahra et al., 2026).
Banjar Public Elementary School, located in Kertek District, Wonosobo Regency, has implemented a short surah memorization program as part of its efforts to strengthen students’ religious character and spiritual competence. The program aligns with national educational objectives emphasizing character education and the development of students’ religious values. However, achieving optimal results in memorization programs presents several challenges, including variations in students’ learning abilities, limited instructional time, differing levels of parental involvement, and resource constraints. To address these challenges, the school has adopted participatory management practices that actively involve both the school committee and parents in supporting program implementation and monitoring student progress(Purwanto et al., 2026).
The collaboration established at Banjar Public Elementary School provides an interesting context for examining how participatory management can accelerate educational program achievement. Through regular meetings, coordinated communication, shared responsibilities, and collective problem-solving efforts, the school committee and parents contribute to creating an environment conducive to successful memorization activities. Their involvement demonstrates how stakeholder partnerships can strengthen educational programs beyond the capacity of school personnel alone. Furthermore, understanding the dynamics of this collaboration may offer valuable insights for other schools seeking to improve the effectiveness of religious and character-based educational initiatives(Dawood, 2024).
Despite the recognized importance of stakeholder participation, studies focusing specifically on the synergy between school committees and parents in accelerating Qur’anic memorization programs at the elementary school level remain limited. Most existing research has examined parental involvement or school committee participation separately, with less attention given to their integrated contribution within a participatory management framework. Therefore, investigating how these stakeholders collaborate to support the short surah memorization program at Banjar Public Elementary School is both relevant and necessary. This study aims to explore the forms of participatory management practiced by the school, analyze the synergy between school committees and parents, and examine how this collaboration contributes to accelerating the achievement of students’ short surah memorization targets during the 2026/2027 academic year. The findings are expected to enrich educational management literature and provide practical recommendations for strengthening stakeholder participation in religious and character education programs in elementary schools.


METHODS 
This study employed a qualitative case study approach to explore the implementation of participatory management through the synergy between the school committee and parents in accelerating the short surah memorization program at Banjar Public Elementary School, Kertek District, Wonosobo Regency, during the 2026/2027 academic year. The research participants consisted of the principal, teachers, school committee members, parents, and students who were directly involved in the program. Data were collected through in-depth interviews, participant observation, and document analysis, including school policies, meeting records, program reports, and students’ memorization achievement records. The selection of participants was conducted using purposive sampling based on their involvement and knowledge of the program. Data were analyzed using the interactive model of data analysis, which includes data collection, data reduction, data display, and conclusion drawing. To ensure the credibility and trustworthiness of the findings, triangulation of sources and techniques was employed, along with member checking and prolonged engagement in the research setting. This methodological approach enabled a comprehensive understanding of how collaborative participation between the school committee and parents contributed to the effectiveness and acceleration of the short surah memorization program(Gent, 2006).
FINDINGS AND DISCUSSION 
Implementation of Participatory Management in the Short Surah Memorization Program
Participatory management has become one of the most widely adopted approaches in educational administration because it promotes collaboration, shared responsibility, and collective decision-making among stakeholders. In the context of Banjar Public Elementary School, Kertek District, Wonosobo Regency, participatory management was implemented as a strategic approach to support and accelerate the short surah memorization program during the 2026/2027 academic year. The program was not solely managed by school leaders and teachers but involved active contributions from school committees and parents in planning, implementation, monitoring, and evaluation processes. Such involvement reflects the fundamental principle of participatory management, which emphasizes the importance of stakeholder engagement in achieving educational goals. Through collaborative efforts, the school was able to create a supportive learning environment that strengthened students’ motivation and commitment to memorizing short surahs from the Qur’an.
The planning stage of the memorization program demonstrated the application of participatory management principles. The school principal initiated coordination meetings involving teachers, school committee members, and parent representatives to formulate program objectives, determine memorization targets, establish implementation schedules, and identify supporting resources. This collaborative planning process ensured that all stakeholders shared a common understanding of the program's goals and expectations. According to Cohen and Uphoff’s theory of participation, stakeholder involvement in planning activities enhances ownership and commitment toward program implementation because participants feel that their voices and ideas are valued. At Banjar Public Elementary School, the inclusion of parents and school committee members in planning discussions created a sense of collective responsibility for students’ memorization achievements. As a result, stakeholders were more willing to contribute time, effort, and resources to support the program’s success(Hidayati & Gufron, 2024).
The implementation phase further reflected participatory management through the distribution of responsibilities among stakeholders. Teachers were responsible for designing memorization strategies, conducting daily recitation sessions, and assessing students’ progress. The school committee supported the program by facilitating resources, organizing religious activities, and advocating for community participation. Meanwhile, parents reinforced memorization practices at home by supervising daily recitation, encouraging consistent practice, and communicating with teachers regarding their children’s progress. This collaborative arrangement aligns with Epstein’s theory of school-family-community partnerships, which emphasizes that student success is enhanced when schools, families, and communities work together toward common educational objectives. The synergy observed in the implementation process allowed students to receive consistent guidance both at school and at home, creating a continuous learning environment that supported memorization mastery(Ikhwan et al., 2025).
Communication played a crucial role in sustaining participatory management throughout the program. Effective communication channels were established through regular meetings, parent-teacher consultations, messaging groups, and progress monitoring reports. These mechanisms enabled stakeholders to exchange information, discuss challenges, and coordinate solutions promptly. The school principal acted as a facilitator who ensured that communication remained open, transparent, and constructive. From the perspective of organizational communication theory, effective communication contributes to organizational effectiveness by reducing misunderstandings, strengthening cooperation, and promoting shared goals. In the context of the memorization program, continuous communication enabled parents to understand instructional methods used by teachers and allowed teachers to gain insights into students’ learning conditions at home. Consequently, interventions could be adjusted to meet individual student needs more effectively(Nasution et al., 2026).
Another important aspect of participatory management observed in the program was shared decision-making. Rather than relying solely on administrative decisions from school leadership, important program-related issues were discussed collectively among stakeholders. Decisions regarding memorization targets, evaluation methods, motivational activities, and program improvement strategies were reached through consultation and consensus-building processes. This practice reflects the democratic leadership model proposed by Lewin, which emphasizes stakeholder participation in organizational decision-making. Democratic leadership encourages greater commitment to organizational goals because individuals feel involved in shaping decisions that affect them. At Banjar Public Elementary School, shared decision-making strengthened stakeholder engagement and minimized resistance to program policies because decisions were perceived as collective agreements rather than top-down directives.
The role of the school principal was particularly significant in facilitating participatory management. As an instructional leader, the principal coordinated stakeholder involvement, delegated responsibilities, and created opportunities for collaboration. Leadership practices observed in the school were consistent with transformational leadership theory, which highlights the importance of inspiring stakeholders to work collectively toward a shared vision. The principal motivated teachers, parents, and school committee members to view the memorization program as a shared mission aimed at developing students’ religious character and spiritual competence. Through encouragement, recognition, and continuous support, the principal fostered a collaborative culture that strengthened stakeholder commitment to program implementation(Purwanto et al., 2026).
Participatory management was also evident in the monitoring and evaluation processes. Student memorization progress was regularly assessed through recitation tests, performance evaluations, and achievement records. However, monitoring responsibilities were not limited to teachers. Parents were encouraged to maintain memorization logs at home, while school committee representatives participated in reviewing program outcomes and identifying areas for improvement. According to Total Quality Management (TQM) theory in education, continuous improvement requires the active involvement of all stakeholders in monitoring performance and addressing challenges. The collaborative evaluation practices implemented at Banjar Public Elementary School enabled stakeholders to identify learning obstacles, develop corrective actions, and enhance program effectiveness over time. Such practices contributed to maintaining program quality and ensuring that memorization targets were achieved systematically(Umar & Munadi, 2024).
The implementation of participatory management also generated positive impacts on student motivation. Students perceived that their learning efforts were valued not only by teachers but also by parents and community representatives. The consistent encouragement received from multiple stakeholders increased students’ confidence and persistence in memorizing short surahs. Self-Determination Theory developed by Deci and Ryan suggests that motivation is enhanced when individuals experience support, recognition, and meaningful social relationships. The collaborative support system established through participatory management fulfilled these motivational needs by creating a network of encouragement around students. Consequently, students demonstrated higher levels of engagement, discipline, and enthusiasm toward memorization activities.
Furthermore, participatory management contributed to strengthening social capital within the school community. Social capital theory, as proposed by Putnam, emphasizes the importance of trust, cooperation, and shared norms in achieving collective goals. The memorization program fostered strong relationships among teachers, parents, school committee members, and students. Regular interactions and collaborative activities built trust and mutual understanding among stakeholders, creating a supportive environment for educational development. This social capital facilitated resource sharing, collective problem-solving, and sustained commitment to program objectives. As a result, the school community became more cohesive and capable of supporting students’ religious learning experiences(Syafrinal, 2025).
Despite its success, the implementation of participatory management also encountered several challenges. Differences in parental availability, varying levels of educational background, and diverse perceptions regarding religious education occasionally affected stakeholder participation. Some parents faced difficulties in providing consistent supervision due to work commitments, while others required additional guidance on effective memorization support strategies. However, the school addressed these challenges through flexible communication methods, parental training sessions, and continuous engagement initiatives. These efforts demonstrate the adaptive nature of participatory management, which seeks to accommodate stakeholder diversity while maintaining collective commitment to educational goals(Yusup & Hanif, 2025).
Overall, the implementation of participatory management in the short surah memorization program at Banjar Public Elementary School illustrates how collaborative governance can enhance educational effectiveness. Through stakeholder involvement in planning, implementation, communication, decision-making, monitoring, and evaluation, the program successfully created a supportive learning ecosystem that promoted students’ memorization achievement and religious character development. The findings support theoretical perspectives emphasizing participation, collaboration, transformational leadership, and school-family-community partnerships as critical factors in educational success. Therefore, participatory management can be considered a valuable strategy for strengthening religious education programs and fostering sustainable stakeholder engagement in elementary schools.
Synergy Between School Committees and Parents in Accelerating Students’ Short Surah Memorization Achievement
The success of educational programs is highly influenced by the quality of collaboration among stakeholders involved in the learning process. In the context of the short surah memorization program at Banjar Public Elementary School, Kertek District, Wonosobo Regency, the synergy between the school committee and parents emerged as a crucial factor in accelerating students’ memorization achievement. Synergy refers to a collaborative relationship in which the combined efforts of individuals or groups generate outcomes greater than those that could be achieved independently. Within educational settings, synergy enables schools, families, and communities to create a comprehensive support system that enhances students’ academic and non-academic development. The implementation of the memorization program demonstrated that active cooperation between the school committee and parents not only strengthened program management but also significantly contributed to improving students’ consistency, motivation, and success in memorizing short surahs.
The synergy between the school committee and parents was evident from the establishment of a shared vision regarding the importance of Qur’anic memorization as a foundation for students’ religious character development. Both stakeholders viewed the memorization program not merely as an academic requirement but as a strategic effort to cultivate Islamic values, strengthen spiritual intelligence, and foster moral behavior among students. This common understanding created a strong commitment to supporting the program’s objectives. According to Goal Theory proposed by Locke and Latham, individuals and groups are more likely to perform effectively when they share clear and meaningful goals. The existence of a common vision among school committee members and parents encouraged coordinated actions and strengthened their collective responsibility for students’ memorization achievements. As a result, all parties worked collaboratively to ensure that students received adequate guidance and support throughout the learning process(Zahra et al., 2026).
One significant manifestation of this synergy was the provision of moral and motivational support for students. Parents played a direct role in encouraging their children to practice memorization regularly at home, while school committee members organized activities that promoted enthusiasm for religious learning. Through meetings, religious gatherings, recognition ceremonies, and motivational events, students were consistently reminded of the value and benefits of memorizing the Qur’an. This collaborative encouragement created a positive learning atmosphere that reinforced students’ commitment to achieving memorization targets. From the perspective of Social Learning Theory developed by Bandura, individuals learn and develop behaviors through observation, encouragement, and social interaction. The consistent support provided by both parents and school committee members served as positive reinforcement, increasing students’ confidence and persistence in memorization activities. Consequently, students became more motivated to engage actively in the program and demonstrate continuous progress(Saodi et al., 2024).
The synergy between school committees and parents was also reflected in the establishment of effective communication networks. Regular meetings, parent forums, communication groups, and progress reports enabled stakeholders to exchange information regarding students’ memorization development. These communication mechanisms facilitated the identification of challenges faced by students and allowed stakeholders to develop collaborative solutions. For example, when students experienced difficulties in memorizing certain surahs, parents and teachers could coordinate appropriate support strategies, while school committee representatives could recommend additional resources or activities to strengthen learning outcomes. Organizational communication theory suggests that effective communication enhances coordination, minimizes misunderstandings, and strengthens collaborative relationships. At Banjar Public Elementary School, transparent and continuous communication contributed significantly to maintaining stakeholder engagement and ensuring the smooth implementation of the memorization program(Wardhani et al., 2024).
Another important aspect of stakeholder synergy involved resource mobilization. The school committee played a strategic role in facilitating resources that supported program implementation, including learning materials, religious events, incentive programs, and logistical assistance. Parents also contributed by providing learning environments conducive to memorization activities at home. This collective resource support created favorable conditions for students to practice consistently and achieve program objectives. Resource Dependency Theory explains that organizations often rely on external stakeholders to obtain resources necessary for achieving their goals. In this case, the school benefited from the contributions of both parents and school committee members, enabling the memorization program to operate more effectively than if it relied solely on school resources. The availability of adequate support systems enhanced students’ opportunities to engage in meaningful and sustained memorization practices.
The collaboration between school committees and parents further strengthened students’ learning discipline. Parents established daily memorization routines at home, monitored practice schedules, and ensured that children allocated sufficient time for Qur’anic recitation. Simultaneously, school committee initiatives promoted a culture of accountability and commitment by emphasizing the importance of religious education within the broader school community. This combination of home-based supervision and community support created a consistent learning framework that encouraged students to remain disciplined in their memorization efforts. According to Bronfenbrenner’s Ecological Systems Theory, child development is influenced by interactions among various environmental systems, including family, school, and community. The synchronization of expectations and support across these systems contributed to creating a stable and supportive environment for students’ memorization development. As a result, students experienced greater consistency in learning behaviors and achieved memorization targets more efficiently(Harnani et al., n.d.).
The synergy between parents and school committees also enhanced monitoring and evaluation processes. Parents regularly reported students’ memorization progress and challenges encountered at home, while school committee representatives participated in discussions regarding program outcomes and improvement strategies. This collaborative monitoring system enabled stakeholders to obtain comprehensive information about students’ performance and respond promptly to emerging issues. Continuous monitoring ensured that learning difficulties were identified early and addressed through coordinated interventions. From the perspective of Continuous Improvement Theory, systematic monitoring and feedback mechanisms are essential for maintaining program quality and achieving desired outcomes. The active involvement of parents and school committees in evaluation activities contributed to more accurate assessments of program effectiveness and facilitated data-driven decision-making processes.
Moreover, the synergy established between school committees and parents fostered a sense of collective efficacy within the school community. Collective efficacy refers to the shared belief among group members that they can work together successfully to achieve common goals. Bandura’s theory of collective efficacy suggests that strong group confidence enhances perseverance, resilience, and performance outcomes. At Banjar Public Elementary School, stakeholders developed confidence in their ability to support students’ memorization achievements through coordinated efforts. This belief encouraged sustained participation, strengthened stakeholder relationships, and increased commitment to overcoming challenges. The resulting collaborative culture became a valuable asset that supported not only the memorization program but also broader educational initiatives within the school(Kurniyawan et al., 2025).
The impact of stakeholder synergy was evident in students’ memorization achievements. Many students demonstrated significant improvements in the number of surahs memorized, the accuracy of recitation, and the consistency of practice. Beyond quantitative achievements, students also exhibited positive behavioral changes, including increased discipline, responsibility, self-confidence, and religious awareness. These outcomes support Epstein’s School-Family-Community Partnership Theory, which argues that student learning and development are enhanced when educational stakeholders collaborate effectively. The integration of support from parents and school committees created a holistic educational environment that addressed students’ cognitive, emotional, and spiritual needs simultaneously. Consequently, the memorization program achieved outcomes that extended beyond academic performance and contributed to comprehensive character development.
Despite these positive outcomes, challenges remained in maintaining stakeholder synergy. Differences in parental availability, socioeconomic conditions, and educational backgrounds occasionally affected participation levels. Some parents faced limitations in providing consistent supervision due to occupational responsibilities, while others required additional guidance regarding effective memorization support techniques. Similarly, school committee members had varying capacities to contribute resources and participate in program activities. Nevertheless, these challenges were addressed through flexible communication strategies, stakeholder training programs, and continuous engagement efforts. The school’s commitment to inclusivity ensured that all stakeholders could contribute according to their capacities, thereby sustaining collaborative relationships and minimizing barriers to participation(Saryanto et al., 2024).
In conclusion, the synergy between school committees and parents played a vital role in accelerating students’ short surah memorization achievement at Banjar Public Elementary School. Through shared goals, effective communication, resource mobilization, collaborative monitoring, and continuous motivational support, stakeholders created a comprehensive learning ecosystem that enhanced students’ religious learning experiences. The findings confirm the relevance of Goal Theory, Social Learning Theory, Ecological Systems Theory, Collective Efficacy Theory, Resource Dependency Theory, and Epstein’s School-Family-Community Partnership Theory in explaining how stakeholder collaboration contributes to educational success. Therefore, strengthening the synergy between school committees and parents should be considered a strategic priority for schools seeking to improve religious education programs and promote holistic student development.
CONCLUSION 
The findings of this study indicate that participatory management implemented through the active involvement of school committees and parents plays a significant role in accelerating the short surah memorization program at Banjar Public Elementary School, Kertek District, Wonosobo Regency. The successful implementation of the program was supported by collaborative planning, shared decision-making, effective communication, continuous monitoring, and collective responsibility among stakeholders. The synergy between school committees and parents created a supportive educational environment that strengthened students’ motivation, discipline, consistency, and memorization achievement. Furthermore, the collaboration facilitated resource mobilization, enhanced stakeholder engagement, and promoted the development of students’ religious character and spiritual competence. The study confirms that the integration of school, family, and community support contributes substantially to the effectiveness of religious education programs. Therefore, strengthening participatory management practices and fostering sustainable partnerships between school committees and parents can serve as an effective strategy for improving educational outcomes and supporting holistic student development in elementary schools.
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