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Abstract 

 

 

 

 

 

 
Deep learning is an approach implemented in the Independent Curriculum to 

create mindful, meaningful, and joyful learning. This study aims to describe 

the implementation of deep learning in lesson planning, lesson 

implementation, and the alignment between the planning and 

implementation of Indonesian language learning in grade XI TKJ of SMK NU 

1 Kedungpring. The study used a qualitative descriptive approach with a 

grade XI TKJ Indonesian language teacher as the subject. Data were obtained 

through observation, interviews, documentation, and review of teaching 

modules, then analyzed using the Miles, Huberman, and Saldaña model 

through data condensation, data presentation, and drawing conclusions. The 

results showed that the characteristics of mindful learning, meaningful 

learning, and joyful learning have been integrated in lesson planning through 

the formulation of objectives, trigger questions, learning activities, and 

reflection activities. In the implementation of learning, these three 

characteristics are realized through the delivery of learning objectives, 

activities that focus students' attention, discussions and collaborations, linking 

material to students' experiences, and creating an active and comfortable 

learning atmosphere. The alignment between learning planning and 

implementation was considered good, as most of the activities planned in the 

teaching module could be implemented in class. However, several indicators 

were still found to be not optimally implemented, namely providing 

opportunities for all students to provide in-depth responses, integrating 

material with the context of the Computer and Network Engineering (TKJ) 

workplace, and implementing learning that adapts to classroom conditions. 

Keywords  deep learning; deep learning; mindful learning; meaningful learning; joyful 

learning. 
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INTRODUCTION 

The Independent Curriculum emphasizes learning oriented toward developing 

student competencies through meaningful learning experiences. In its 

implementation, learning no longer focuses on mastering material through 

memorization, but rather is directed toward enabling students to understand concepts, 

connect knowledge with experience, and apply it in various life contexts. In line with 

this policy, the Ministry of Primary and Secondary Education introduced Deep 

Learning as a learning framework aimed at realizing mindful, meaningful, and joyful 

learning. 

Conceptually, deep learning is rooted in the deep approach to learning proposed 

by Marton and Säljö (1976). This concept explains that students learn by seeking to 

understand meaning, connecting new knowledge with existing knowledge, and 

building understanding that can be applied in various situations. This concept was 

later developed by Biggs et al. (2022) through constructive alignment, which 

emphasizes the importance of alignment between learning objectives, learning 

activities, and assessments. In the context of Indonesian education, this concept has 

been adapted into a Deep Learning framework, embodied in the characteristics of 

mindful learning, meaningful learning, and joyful learning. 

Various studies have shown that the implementation of deep learning positively 

contributes to the quality of learning. Fauziah et al. (2025) explain that the application 

of deep learning principles can increase student engagement through active, reflective, 

and learner-centered learning. Fatihah et al. (2025) add that mindful learning, 

meaningful learning, and joyful learning are complementary characteristics in 

building meaningful learning experiences. Dewi et al. (2025) also emphasize that deep 

learning supports the creation of more meaningful learning through active student 

engagement throughout the learning process. 

In Indonesian language learning, the implementation of deep learning has begun 

to receive widespread study. Aprilia and Mukhlis (2026) demonstrate that the deep 

learning approach can create more active and meaningful learning, in line with the 

characteristics of the Independent Curriculum. Furthermore, Nabila et al. (2026) 

explain that deep learning encourages students to develop critical thinking skills, 

engage in reflection, and build understanding through active engagement in learning. 

However, existing research is still dominated by conceptual and literature 

studies. Usnandri et al. (2025) explain the importance of alignment between planning, 

implementation, and assessment in the implementation of immersive learning, but 

their study has not been based on direct classroom implementation. Meanwhile, Ratri 
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et al. (2026) through a systematic literature review identified that the implementation 

of immersive learning in Indonesia still faces various challenges, such as teacher 

pedagogical readiness, consistency of policy implementation, strengthening authentic 

assessment, and limited learning infrastructure. The study also recommends the need 

for empirical research in various subjects and educational levels 

Based on previous research, it is clear that empirical research on the 

implementation of in-depth learning in Indonesian language lessons in vocational 

high schools is still limited, particularly those examining the alignment between lesson 

planning in teaching modules and classroom implementation. This alignment is a 

crucial indicator of the extent to which the characteristics of mindful, meaningful, and 

joyful learning are truly implemented in the learning process. Unlike previous 

research, this study not only describes the implementation of in-depth learning at the 

planning and implementation stages but also analyzes the alignment between the two, 

thus providing an empirical picture of the implementation of in-depth learning in 

Indonesian language learning in vocational high schools. 

Therefore, this study aims to describe the implementation of in-depth learning in 

lesson planning, lesson implementation, and the alignment between planning and 

implementation of Indonesian language learning in grade XI TKJ at SMK NU 1 

Kedungpring. The results are expected to provide an empirical contribution to the 

development of in-depth learning implementation, particularly in Indonesian 

language learning in vocational high schools. 

METHOD 

This study uses a qualitative approach with a descriptive approach to describe the 

implementation of deep learning in the planning and implementation of Indonesian 

language learning. The research focuses on: (1) the implementation of deep learning 

during the planning stage, (2) implementation during the implementation stage, and 

(3) the suitability between planning and implementation of learning. 

The study was conducted at SMK NU 1 Kedungpring, Lamongan Regency, in 

Indonesian language learning for grade XI TKJ. Data sources included teaching 

modules, the Indonesian language teacher as the primary informant, learning 

activities, and supporting documentation. Data collection was conducted through 

documentation, observation, and semi-structured interviews. Documentation was 

used to analyze the reflection of mindful learning, meaningful learning, and joyful 

learning characteristics in the teaching modules. Observations were conducted to 

obtain data on the implementation of learning during the learning process, while 

interviews were used to confirm the results of the documentation and observations. 
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The research instruments consisted of a teaching module review guide, observation 

guide, interview guide, and a suitability analysis sheet compiled based on operational 

indicators of deep learning. Data analysis used the interactive model of Miles, 

Huberman, and Saldaña, which includes data condensation, data presentation, and 

drawing and verifying conclusions. Data validity was tested through technical 

triangulation by comparing documentation, observation, and interviews, thereby 

enhancing the credibility of the research findings. 

 

RESULT AND DISCUSSION 

A. Implementation of Deep Learning in Learning Planning 

The analysis of the Indonesian Language teaching module for Grade XI Computer and 

Network Engineering (TKJ) at SMK NU 1 Kedungpring revealed that the 

implementation of deep learning at the planning stage incorporates the characteristics 

of mindful learning, meaningful learning, and joyful learning. The analysis was 

conducted based on the operational indicators of each characteristic as reflected in the 

components of the teaching module. 

Table 1. Reflection of Deep Learning Characteristics in Learning Planning 

Characteristic Indicator Analysis 

Result 

Mindful 

learning 

Most indicators are reflected in the teaching module; 

however, the indicator providing opportunities for 

students to give responses accompanied by reasons or 

explanations appears only in the closing activities and 

the final learning assessment. 

Partially 

Reflected 

Meaningful 

learning 

The learning materials are connected to students' 

experiences and the benefits of learning but have not 

yet been linked to the context of the Computer and 

Network Engineering (TKJ) workplace. 

Partially 

Reflected 

Joyful learning All indicators are reflected through the design of a 

comfortable learning environment, respectful 

interactions, opportunities for active participation, 

and the use of teaching methods and learning media 

that support student engagement. 

Reflected 
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Source: Analysis of the teaching module. 

Regarding the mindful learning characteristic, the teaching module includes 

learning objectives, guiding questions, activities that direct students' attention to the 

learning materials, and reflection activities at the end of the lesson. However, the 

analysis indicates that opportunities for students to provide responses accompanied 

by reasons or explanations have not been consistently incorporated throughout every 

stage of the learning process. This condition suggests that the aspect of learning 

awareness has been accommodated in the planning process, but opportunities for 

students to develop reflective reasoning still require further strengthening. Therefore, 

the implementation of mindful learning at the planning stage is categorized as 

partially reflected, as most operational indicators have been included in the teaching 

module, although some indicators have not yet been designed consistently. 

These findings are consistent with the concept of mindful learning proposed by 

the Ministry of Primary and Secondary Education (2025), which defines mindful 

learning as a learning approach that develops students' awareness of learning 

objectives, processes, and outcomes through activities that encourage attention, 

reflection, and the meaningful interpretation of learning experiences. Accordingly, the 

inclusion of learning objectives, guiding questions, and reflection activities in the 

teaching module demonstrates that the teacher has integrated the principles of 

mindful learning as the foundation for instructional planning. These findings are also 

in line with Andayanie et al. (2025), who stated that the implementation of deep 

learning requires instructional designs capable of fostering students' reflective 

engagement through structured, student-centered learning activities. 

For the meaningful learning characteristic, the analysis shows that the teacher 

designed learning activities by connecting poetry materials with students' experiences 

through activities such as observing poetry videos, identifying the structural elements 

of poetry, and writing poems based on personal experiences. In addition, the teaching 

module includes the benefits of learning, enabling students to understand the 

relevance of the material being studied. However, the learning materials have not yet 

been connected to the workplace context of the Computer and Network Engineering 

(TKJ) field, meaning that the relationship between the learning content and the 

vocational characteristics of the students has not been fully accommodated. These 

findings indicate that the meaningful learning characteristic has been reflected in the 

instructional planning. Linking learning materials to students' experiences and 
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explaining the benefits of learning demonstrate that the teacher has integrated the 

principles of meaningful learning into the teaching module. Nevertheless, the 

connection between the learning materials and the TKJ workplace context has not been 

explicitly designed, indicating that further refinement is necessary to make learning 

more relevant to the characteristics of vocational high school students. 

According to the Ministry of Primary and Secondary Education (2025), 

meaningful learning emphasizes the connection between new knowledge and 

students' experiences, needs, and life contexts so that learning becomes meaningful 

and can be more easily transferred to different situations. Therefore, linking learning 

materials with students' experiences in the teaching module reflects the principles of 

meaningful learning, although strengthening the vocational context remains an area 

for further development. These findings are supported by Fatihah et al. (2025), who 

explained that meaningful learning becomes more effective when instructional 

materials are connected to authentic experiences and contexts relevant to students' 

daily lives. 

Regarding the joyful learning characteristic, the analysis indicates that all 

indicators have been reflected in the instructional planning. The teacher designed a 

safe and comfortable learning environment through the use of discussion methods, 

presentations, question-and-answer sessions, poetry videos, and collaborative 

activities that provide students with opportunities to participate actively. 

Furthermore, respectful interactions between the teacher and students were 

incorporated into every stage of the learning process, thereby supporting the creation 

of a positive learning environment. These findings demonstrate that the joyful learning 

characteristic has been fully reflected in the instructional planning. The design of 

learning methods, media, and activities focuses not only on delivering instructional 

content but also on actively engaging students in a safe, comfortable, and enjoyable 

learning atmosphere. These characteristics are consistent with the concept of joyful 

learning, which emphasizes the importance of a positive learning environment that 

encourages students to participate actively in the learning process. These findings are 

also supported by Andayanie et al. (2025), who explained that implementing joyful 

learning through collaborative activities, project-based learning, and the use of diverse 

instructional media can enhance students' intrinsic motivation and engagement in 

learning. 
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Overall, the findings indicate that the characteristics of mindful learning, 

meaningful learning, and joyful learning have been integrated into the planning of 

Indonesian Language instruction. The mindful learning characteristic is categorized 

as partially reflected because some indicators have not yet been consistently 

incorporated into the teaching module, whereas the meaningful learning and joyful 

learning characteristics have been reflected in the instructional planning. 

Nevertheless, integrating workplace contexts that align with the characteristics of 

vocational high school students and providing greater opportunities for students to 

offer more in-depth responses remain areas that require further strengthening to 

optimize the implementation of deep learning during the instructional planning stage. 

Implementation of Deep Learning in Learning Implementation 

The observation results indicate that the implementation of Indonesian Language 

instruction in Grade XI Computer and Network Engineering (TKJ) at SMK NU 1 

Kedungpring has incorporated the characteristics of deep learning, namely mindful 

learning, meaningful learning, and joyful learning. The analysis of the learning 

implementation was conducted using the same operational indicators applied in the 

planning stage analysis, enabling a consistent comparison of the implementation of 

each characteristic. 

Table 2. Reflection of Deep Learning Characteristics in Learning Implementation 

Characteristic Indicator Observation 

Result 

Mindful 

learning 

Most indicators were implemented through 

apperception, the delivery of learning objectives, 

guiding questions, and reflection. However, 

opportunities for all students to provide responses 

accompanied by reasons or explanations were not 

implemented optimally. 

Partially 

Reflected 

Meaningful 

learning 

The learning materials were connected to students' 

experiences through poetry writing activities, and 

their benefits were linked to the context of the 

Computer and Network Engineering (TKJ) 

workplace. 

Reflected 

Joyful learning All indicators were implemented through group Reflected 
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discussions, presentations, the use of video media, 

and active interactions between the teacher and 

students. 

Source: Classroom observation results. 

Reflection of Mindful Learning in Learning Implementation 

Based on the observation results, the characteristics of mindful learning were 

partially reflected through the presentation of learning objectives, apperception, 

guiding questions, discussions, and reflection activities. The teacher directed students 

to understand the learning objectives from the beginning of the lesson and encouraged 

them to provide reasons for their answers. However, this opportunity was not utilized 

equally because only a portion of the students actively expressed their opinions. 

This was evident during the discussion session when the teacher provided the 

following instruction: 

OG: "Take another look and try to remember the content of the poem. Don't just mention 

the theme; also explain which part of the poem led you to conclude that it is the theme." 

After one student responded, the teacher provided further reinforcement: 

OG: "Yes, that's correct. Is there another group that would like to answer? The group 

that has already responded should remain silent for now. Perhaps there is another part of the 

poem that can support your friend's answer?" 

These observation excerpts demonstrate that the teacher not only asked students 

to provide answers but also encouraged them to justify their responses based on the 

content of the poem. Nevertheless, active participation was still dominated by a small 

number of students, indicating that the characteristics of mindful learning were 

reflected but had not yet been fully optimized in terms of ensuring equal participation 

among all students. These findings are consistent with the Ministry of Primary and 

Secondary Education (2025), which emphasizes that mindful learning develops 

students' attention, reasoning, and reflection. Similarly, the study by Aprilia and 

Mukhlis (2026) found that deep learning enhances the quality of students' arguments 

through discussion and question-and-answer activities. 
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 Reflection of Meaningful Learning in Learning Implementation 

Based on the observation results, the characteristics of meaningful learning were 

reflected through the integration of poetry materials with students' personal 

experiences and relevant learning contexts. The teacher invited students to observe 

poetry videos, identify the structural elements of poetry, and then write poems based 

on their own personal experiences. These activities demonstrate that learning was not 

solely focused on conceptual understanding but also encouraged students to construct 

meaning from their own experiences and recognize the relevance of the learning 

materials to their daily lives. 

This was evident when the teacher instructed the students to write a poem based 

on a personal experience: 

OG: "Now, try to write a poem based on an experience that you have personally had. 

You may choose the experience that has been the most memorable for you, whether it was a 

happy experience or one that made you feel sad." 

The observation excerpt indicates that the teacher guided students to construct 

understanding through authentic personal experiences. This strategy helped students 

connect the learning materials with their everyday lives, making the learning process 

more meaningful. However, during the learning process, no evidence was found 

indicating that the poetry materials were explicitly connected to workplace contexts 

related to the Computer and Network Engineering (TKJ) specialization. Therefore, the 

characteristics of meaningful learning were reflected through the use of students' 

experiences as learning resources, although the contextual aspect related to the 

vocational workplace still requires further strengthening. 

These findings are consistent with the concept of meaningful learning proposed 

by the Ministry of Primary and Secondary Education (2025), which emphasizes the 

importance of connecting learning materials with students' experiences and life 

contexts. Likewise, Fatihah et al. (2025) concluded that learning becomes more 

meaningful when students construct understanding based on their authentic 

experiences. 
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Reflection of Joyful Learning in Learning Implementation 

Based on the observation results, the characteristics of joyful learning were 

reflected through a learning environment that was safe, comfortable, and interactive. 

The teacher utilized group discussions, presentations, question-and-answer sessions, 

and poetry video media to create a learning process that actively engaged students. 

The teacher also provided appreciation for students' responses and guided them 

whenever they encountered difficulties, thereby fostering positive classroom 

interactions. Nevertheless, the level of student participation was not yet evenly 

distributed, as several students remained relatively passive during discussion 

activities. 

This condition was evident when the teacher gave each group an opportunity to 

present the results of their discussion and then invited the other groups to provide 

feedback. 

OG: "The other groups, please give your comments or ask questions. Don't be afraid of 

making mistakes; the important thing is to have the courage to express your opinions." 

This observation excerpt demonstrates that the teacher made deliberate efforts to 

create a learning environment that encouraged interaction and active student 

participation. The teacher provided opportunities for all students to express their 

opinions; however, these opportunities were utilized primarily by students with 

higher levels of self-confidence. Therefore, the characteristics of joyful learning were 

reflected in the implementation of the learning process, although greater attention is 

still needed to ensure more equitable active participation among all students. 

These findings are consistent with the concept of joyful learning, which 

emphasizes the creation of a safe, comfortable, and supportive learning environment 

that encourages active student engagement (Ministry of Primary and Secondary 

Education, 2025). Furthermore, Andayanie et al. (2025) and Iksannudhin and Siwi 

(2025) explained that the use of collaborative learning activities and positive 

communication can enhance students' learning motivation, although the level of 

participation may vary according to individual characteristics. 

Overall, the observation results indicate that the implementation of Indonesian 

Language instruction in Grade XI Computer and Network Engineering (TKJ) at SMK 

NU 1 Kedungpring reflects the characteristics of mindful learning, meaningful 
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learning, and joyful learning. These characteristics were demonstrated through the 

communication of learning objectives, the connection of learning materials with 

students' experiences, the use of diverse teaching methods and learning media, and 

the creation of a safe, comfortable learning environment that encouraged student 

engagement. Nevertheless, several indicators were not fully reflected, particularly the 

equal distribution of opportunities for students to provide responses supported by 

reasons, the integration of learning materials with the workplace context of the 

Computer and Network Engineering (TKJ) field, and the active participation of all 

students throughout the learning process. These findings indicate that the 

implementation of deep learning during the instructional stage has been carried out 

effectively, although further improvements are needed in several aspects to ensure 

that all characteristics of deep learning are reflected more comprehensively. 

Alignment Between Learning Planning and Learning Implementation 

The analysis results indicate that, in general, the implementation of Indonesian 

Language instruction in Grade XI Computer and Network Engineering (TKJ) at SMK 

NU 1 Kedungpring was consistent with the instructional planning outlined in the 

teaching module. This alignment was evident in the implementation of the 

characteristics of mindful learning, meaningful learning, and joyful learning, which 

had been designed during the planning stage and subsequently realized during 

classroom instruction. Nevertheless, the study also identified several adjustments 

made during the implementation process, particularly regarding the provision of 

opportunities for all students to provide in-depth responses, the integration of learning 

materials with the workplace context of the Computer and Network Engineering (TKJ) 

field, and the adaptation of teaching methods, learning media, and time allocation to 

suit classroom conditions. These adjustments did not alter the learning objectives but 

were made to ensure that the instructional process remained effective. 

Table 3. Alignment Between Learning Planning and the Implementation of Deep 

Learning Characteristics 

Characteristic Indicator Category 

Mindful 

learning 

Clarity of learning objectives Aligned 

 
Facilitation of students' attention and focus Aligned 

 
Opportunities to provide responses supported by Partially 
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reasons Aligned 
 

Learning reflection activities Partially 

Aligned 

Meaningful 

learning 

Connection of learning materials with students' 

experiences 

Aligned 

 
Connection of learning materials with the 

Computer and Network Engineering (TKJ) 

workplace context 

Partially 

Aligned 

 
Understanding of the benefits of the learning 

materials 

Aligned 

Joyful learning Safe, comfortable, and non-threatening learning 

environment 

Aligned 

 
Respectful interactions Partially 

Aligned 
 

Opportunities for active participation Partially 

Aligned 
 

Teaching methods and learning media that 

support student engagement 

Aligned 

 

 

Alignment Between Learning Planning and Implementation in the Mindful Learning 

Characteristic 

Based on Table 3, the mindful learning characteristic demonstrates a high level 

of alignment between learning planning and classroom implementation. The 

indicators of clearly defined learning objectives and the facilitation of students' 

attention and focus were implemented in accordance with the objectives outlined in 

the teaching module. The teacher communicated the learning objectives at the 

beginning of the lesson and facilitated students' readiness to learn through various 

strategies adapted to classroom conditions. Meanwhile, the indicators related to 

providing opportunities for students to respond with supporting reasons and 

conducting learning reflection activities were categorized as partially aligned, as their 

implementation did not fully correspond to the plans specified in the teaching module. 

Regarding the indicator of providing opportunities for students to respond with 

supporting reasons, the teaching module had designed various activities, such as 

Think–Pair–Share, group discussions, presentations, and reflection sessions, that 
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allowed students to express their opinions along with supporting arguments based on 

their analysis of poetry. The observation results showed that the teacher implemented 

these activities by asking students to explain the reasons behind their answers. 

However, these opportunities were not utilized equally because only a portion of the 

students actively expressed their opinions, while others tended to wait for the teacher's 

guidance or simply followed the opinions of their peers during group discussions. 

Consequently, this indicator was categorized as partially aligned. 

The interview findings confirmed these observations. The teacher explained: 

WG: "I usually ask students to explain the reasons behind the answers they give, so they 

do not simply state whether an answer is right or wrong. However, not all students are 

confident enough to express their opinions. Usually, only a few students actively participate, 

while the others still need to be encouraged through questions or motivated before they are 

willing to speak." 

This statement indicates that the teacher implemented the planned activities as 

intended, but the effectiveness of their implementation was influenced by students' 

confidence and willingness to participate. Therefore, the alignment of this indicator 

was determined not only by the availability of opportunities for students to express 

their opinions but also by their readiness to take advantage of those opportunities. 

This finding is consistent with Muhsin et al. (2024), who argued that providing open-

ended questions and opportunities for students to justify their answers can enhance 

students' cognitive engagement in the learning process. Accordingly, this indicator is 

categorized as partially aligned because the planned activities were implemented, 

although student participation was not evenly distributed. 

Regarding the indicator of learning reflection activities, the teaching module had 

planned reflection through reflective journals, reflection questions, and self-evaluation 

at the end of the lesson. However, the observation results revealed that the teacher 

adapted this plan by replacing the reflective journal with question-and-answer 

sessions, reinforcement of the learning material, and motivational encouragement due 

to limited instructional time. Although the form of implementation differed from the 

original plan, the purpose of the reflection activity was maintained; therefore, this 

indicator was also categorized as partially aligned. 

These findings were further supported by the interview results. The teacher 

stated: 
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WG: "Actually, I had already included reflection activities in the teaching module. 

However, when the lesson time is almost over, I usually ask the students to summarize the 

material together and then provide reinforcement. Even so, I still take the opportunity to ask 

several students whether they have understood the material that was studied." 

Based on the interview findings, the differences that emerged were related not to 

the objective of the reflection activity but rather to its mode of implementation. The 

teacher continued to facilitate reflection through discussion, question-and-answer 

sessions, and reinforcement of the learning material as alternative approaches 

considered more appropriate to the classroom context. This finding is consistent with 

Sakung et al. (2024), who explained that reflection helps students evaluate their 

understanding and learning experiences, although its implementation may be adapted 

to suit specific instructional contexts. Therefore, the mindful learning characteristic 

demonstrates that the teacher was able to maintain the instructional objectives 

outlined in the teaching module while simultaneously adapting instructional 

strategies to ensure that the learning process remained effective. 

.  

Alignment Between Learning Planning and Implementation in the Meaningful 

Learning Characteristic 

Based on Table 3, the meaningful learning characteristic demonstrates a 

relatively high level of alignment between learning planning and classroom 

implementation. Of the three indicators analyzed, the integration of learning materials 

with students' experiences and the explanation of the benefits of the learning materials 

were categorized as aligned, whereas the integration of learning materials with the 

workplace context of the Computer and Network Engineering (TKJ) program was 

categorized as partially aligned. These findings indicate that the teacher implemented 

most aspects of the instructional design as outlined in the teaching module, although 

some adjustments were made to the indicator related to the vocational context. 

Regarding the indicator of connecting the learning materials with students' 

experiences, the teaching module had been designed to relate poetry lessons to 

students' personal experiences and everyday lives. The observation results showed 

that the teacher implemented these activities by providing examples closely related to 

students' daily experiences, enabling them to understand the content and meaning of 
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poetry more easily. This alignment demonstrates that students' prior experiences were 

used as the foundation for constructing their understanding of the learning materials. 

These findings were reinforced by the interview results. The teacher explained: 

WG: "Before introducing the lesson, I usually invite the students to recall their own 

experiences. For example, I ask them who has ever read or listened to a poem. From there, they 

begin to remember their own experiences, making it easier for them to understand the material 

that will be studied." 

This statement indicates that the teacher consistently connected the learning 

materials with students' prior experiences so that the concepts being taught became 

easier to understand. Students' existing experiences served as the starting point for 

constructing new knowledge, making the learning process more meaningful. These 

findings are consistent with the concept of meaningful learning, which positions 

students' prior experiences as the foundation for developing new understanding. 

Meanwhile, the indicator concerning the integration of learning materials with 

the workplace context of the Computer and Network Engineering (TKJ) program was 

categorized as functionally aligned. The teaching module did not explicitly describe 

the relationship between poetry materials and the workplace context. However, 

during classroom implementation, the teacher attempted to connect the lesson with 

communication skills required in professional settings, such as the ability to express 

ideas effectively, choose appropriate diction, and communicate politely. Therefore, 

although vocational relevance was incorporated during instruction, it had not yet been 

systematically designed in the teaching module. 

The interview findings confirmed this observation. The teacher explained: 

WG: "In the teaching module, I did not specifically describe its connection with the TKJ 

program. However, during classroom instruction, I usually adapt my explanations to suit the 

students' specialization. I provide examples that are closely related to their daily lives or to the 

types of work they may encounter in the future so that they can see the usefulness of the 

material." 

This statement indicates that the teaching module was not specifically developed 

for a single vocational specialization; therefore, the connection between the learning 

materials and workplace contexts was not explicitly included. Consequently, the 
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teacher adapted the instructional process by relating the learning materials to the 

characteristics of the vocational program being taught, such as Computer and 

Network Engineering (TKJ) or other vocational specializations. Thus, connecting the 

learning materials with workplace contexts represents a form of instructional 

adaptation intended to make learning more relevant to students' backgrounds. 

Furthermore, the indicator concerning the explanation of the benefits of the 

learning materials was categorized as aligned. The observation results showed that 

the teacher consistently explained the practical value of studying poetry by 

emphasizing its contribution to students' communication skills, empathy, and 

language use in both academic and everyday contexts. As a result, students were 

encouraged to recognize the relevance and importance of the learning materials 

beyond classroom activities. 

The interview findings further supported this result. The teacher stated: 

WG: "I usually explain to the students why this material is important to learn. I tell 

them that poetry is not only for school lessons but also helps them understand other people's 

feelings, choose appropriate words, and express their ideas more effectively." 

This statement demonstrates that the teacher not only delivered the instructional 

content but also helped students understand the practical benefits of the lesson in their 

daily lives. Explaining the relevance of the learning materials provided students with 

clear reasons for studying the content, thereby making the learning process more 

meaningful. These findings are consistent with the theory of meaningful learning, 

which emphasizes the importance of connecting new knowledge with students' 

experiences, needs, and real-life contexts. Furthermore, the study by Aprilia and 

Mukhlis (2026) found that the implementation of deep learning becomes more 

effective when students understand the relevance of the learning materials to real-life 

situations, enabling learning to extend beyond conceptual understanding toward the 

application of knowledge in various contexts. 

Overall, the meaningful learning characteristic indicates that the teacher 

successfully implemented most aspects of the instructional design as specified in the 

teaching module. Although the integration of learning materials with the workplace 

context of the Computer and Network Engineering (TKJ) program still requires further 

strengthening, the consistent connection of learning materials with students' 
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experiences and the explanation of the benefits of learning effectively supported the 

realization of meaningful learning. 

 

Alignment Between Learning Planning and Implementation in the Joyful Learning 

Characteristic 

Based on Table 3, the joyful learning characteristic demonstrates a strong level of 

alignment between learning planning and classroom implementation. The indicators 

of creating a safe, comfortable, and non-threatening learning environment, as well as 

the use of instructional methods and learning media, were categorized as aligned. 

Meanwhile, the indicators concerning teacher–student interaction and students' active 

participation were categorized as partially aligned. These findings indicate that the 

teacher successfully created a learning environment that supported student 

engagement; however, the level of participation varied among students, meaning that 

the implementation did not fully correspond to what had been planned in the teaching 

module. 

A safe and comfortable learning environment was evident in the teacher's 

approach of appreciating students' responses, providing guidance when mistakes 

occurred, and avoiding immediate criticism of incorrect answers. The teacher also 

established open communication, enabling students to feel more confident in 

participating in classroom activities. In addition, the use of group discussions, 

presentations, and poetry video media created a more active and less monotonous 

learning atmosphere, consistent with the instructional design outlined in the teaching 

module. Therefore, this indicator demonstrates alignment between the planning and 

implementation stages in creating a learning environment that supports the 

instructional process. 

Regarding the indicator of teacher–student interaction, the analysis categorized it 

as partially aligned. The teaching module had planned various activities that 

encouraged interaction, including group discussions, Think–Pair–Share, 

presentations, and peer feedback sessions. Classroom observations showed that these 

activities were implemented; however, interaction was not evenly distributed because 

only a portion of the students actively participated in discussions and provided 

feedback, while others remained passive listeners. 

The interview findings confirmed these observations. The teacher explained: 
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WG: "I use group discussions so that students do not simply listen to the teacher's 

explanations. I want them to discuss, ask questions, and exchange ideas with one another. It is 

true that not all students are actively involved yet, but through this approach they gradually 

become more confident in expressing their opinions." 

This statement indicates that the teacher made deliberate efforts to facilitate 

interaction in accordance with the instructional plan. Nevertheless, the effectiveness 

of its implementation continued to be influenced by students' individual 

characteristics. While some students demonstrated active engagement, others still 

required encouragement before participating in discussions. Therefore, the alignment 

of this indicator reflects that the teacher successfully provided opportunities for 

interaction as planned, although equal participation among all students has not yet 

been fully achieved. These findings are consistent with Iksannudhin and Siwi (2025), 

who argued that joyful learning enhances interaction and collaboration among 

students, although the degree of participation may differ according to individual 

characteristics. 

The indicator concerning students' active participation was likewise categorized 

as partially aligned. The teacher provided opportunities for all students to participate 

in discussions, present their work, ask questions, and respond to their peers. However, 

classroom observations revealed that these opportunities were not utilized equally, as 

only a portion of the students consistently participated actively throughout the 

learning process. 

These findings were further supported by the interview results. The teacher stated: 

WG: "I always try to involve all students, both during discussions and presentations. 

However, every student is different. Some immediately have the confidence to express their 

opinions, while others are still shy or lack self-confidence." 

Based on the interview findings, it can be understood that the teacher provided 

equal opportunities for all students to engage in the learning process. Nevertheless, 

the level of participation was influenced by each student's confidence, willingness, and 

readiness to contribute. Therefore, the partial alignment observed for this indicator 

does not imply that the instructional plan was not implemented. Rather, it reflects the 

variation in students' responses to the instructional strategies employed by the teacher. 

These findings reinforce the view that joyful learning is determined not only by the 
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instructional methods employed but also by students' readiness to participate actively 

in the learning process. 

Overall, the joyful learning characteristic demonstrates that the teacher 

successfully implemented instruction in accordance with the teaching module by 

creating a comfortable learning environment, utilizing instructional methods and 

learning media that actively engaged students, and providing opportunities for 

interaction and participation throughout the lesson. Nevertheless, achieving equal 

levels of active participation among all students remains a challenge, meaning that 

interaction and participation have not yet fully met the expectations established 

during the planning stage. These findings indicate that the alignment between 

instructional planning and implementation depends not only on whether the planned 

activities are carried out but also on how students respond to the instructional 

strategies implemented by the teacher. 

 

CONSLUSION 

The results of this study indicate that the implementation of deep learning in 

Indonesian language learning in class XI TKJ at SMK NU 1 Kedungpring is reflected 

in the planning and implementation of learning through the characteristics of mindful 

learning, meaningful learning, and joyful learning. A suitability analysis indicates that 

most of the activities planned in the teaching module have been reflected in the 

learning implementation, although several indicators remain suboptimal, particularly 

in providing opportunities for all students to provide in-depth responses, integrating 

material with the context of the TKJ workplace, and ensuring equitable active student 

participation. 

This study provides empirical evidence that the success of deep learning 

implementation is determined not only by the alignment between planning and 

implementation, but also by the teacher's ability to adapt learning strategies to 

classroom conditions without compromising learning objectives. This study was 

limited to one teacher and one class, so the results cannot be generalized. Therefore, 

further research is recommended involving more teachers, subjects, or educational 

levels to obtain a more comprehensive picture of deep learning implementation..  
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