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Abstract 

 

 

 

 

 

 
Music education requires assessment practices that can authentically measure 

students' practical performance skills. This study aims to describe the 

implementation of performance assessment in guitar instruction for Grade X 

Accounting and Financial Institution (AKL 1) students at SMK Negeri 1 

Brebes. The study employed a qualitative descriptive approach. Data were 

collected through classroom observations, semi-structured interviews, and 

document analysis, including the Learning Objectives Flow (ATP), Learning 

Objectives Achievement Criteria (KKTP), teaching modules, assessment 

rubrics, students' achievement records, and instructional documentation. Data 

were analyzed through data reduction, data display, and conclusion drawing, 

while data trustworthiness was established through source and 

methodological triangulation. The findings indicate that the implementation 

of performance assessment encompasses four interconnected stages: 

assessment planning, instrument development, assessment implementation, 

and utilization of assessment results. The assessment employed an analytic 

rubric evaluating students' guitar playing techniques, chord accuracy, tempo 

and rhythm, as well as musical expression and stage performance. 

Performance assessment was conducted through both individual and group 

practical performances, and the results were utilized to support remedial 

instruction, enrichment activities, and the determination of final grades. The 

findings further demonstrate that performance assessment provides an 

authentic representation of students' progress in developing guitar 

performance skills. 

Keywords  Authentic Assessment, Guitar Instruction, Music Education, Performance 

Assessment 
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INTRODUCTION  

Assessment is an integral part of the learning process that functions to obtain information 

regarding students' achievement of learning objectives. Assessment is understood as the process 

of collecting information used to support, improve, and develop learning continuously 
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(Munaroh, 2024). Assessment plays an important role in helping teachers understand students' 

learning progress while determining appropriate follow-up instruction based on students' 

learning needs (Susanti et al., 2021). The implementation of the Merdeka Curriculum further 

emphasizes the importance of assessment as an inseparable component of the learning process. 

The Merdeka Curriculum positions assessment as a means of obtaining comprehensive 

information on students' competency development, encompassing the domains of knowledge, 

skills, and attitudes (Budiono & Hatip, 2023). Teachers are required to employ various forms of 

assessment capable of providing authentic information regarding students' abilities in 

accordance with the characteristics of the subjects being taught (Kusumaningrum & Abduh, 

2022). 

In Music Education, assessment has different characteristics from subjects that primarily 

emphasize cognitive abilities. Music learning is oriented toward both the mastery of musical 

concepts and theories and students' ability to demonstrate musical skills in authentic 

performance contexts. Competencies such as playing musical instruments, singing, arranging 

music, and composing musical works cannot be optimally measured through written tests 

(Utomo & Ardiyarta, 2013). Therefore, a form of assessment is needed that can accommodate 

the direct measurement of skills through students' demonstrations of their abilities. One form of 

assessment that is relevant to the characteristics of music learning is performance assessment. 

Performance assessment is an evaluation process conducted by observing students as they 

demonstrate specific skills through tasks or activities that represent real-life situations. 

Performance assessment enables teachers to evaluate students' abilities directly through the 

musical performances they present (Nurzafti et al., 2024). Teachers can obtain more 

comprehensive information regarding technical proficiency, rhythmic accuracy, musical 

expression, creativity, and other skill-related aspects that cannot be measured through 

conventional testing instruments (Nugroho, 2022). 

The role of performance assessment becomes increasingly important in instrumental 

music instruction, including guitar learning. Guitar is one of the practical subjects widely taught 

in music education because it has relatively high accessibility and can be utilized in various 

musical activities, both individually and collaboratively (Hidayatullah & Tejapermana, 2020). 

Guitar instruction aims to develop students' technical instrumental skills while fostering motor 

coordination, musical sensitivity, creativity, collaboration, and self-confidence. Therefore, the 

assessment of guitar learning should be conducted through assessment methods capable of 

authentically representing students' actual abilities (Sasmita, 2022). 

The implementation of performance assessment in guitar learning involves careful 

planning, the use of clear assessment instruments, objective assessment procedures, and the 

utilization of assessment results as the basis for instructional follow-up. Teachers need to 

determine the skill indicators to be assessed, develop assessment rubrics, observe students' 

performances, and provide feedback that supports the improvement of students' abilities. 

Assessment functions not only to generate grades but also as an integral part of the learning 

process that promotes students' competency development (Yusuf, 2017). Nevertheless, the 
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implementation of performance assessment in music education frequently encounters various 

challenges. The complex nature of musical skills requires relatively lengthy assessment 

processes as well as assessment instruments capable of minimizing subjectivity. Differences in 

students' prior abilities, limitations in educational facilities and resources, and large class sizes 

also present challenges to assessment implementation. Consequently, assessment practices may 

vary across schools according to the characteristics of their respective learning environments 

(Alfianto et al., 2014). 

This phenomenon was identified in Music Education at SMK Negeri 1 Brebes. Most Grade 

X Accounting and Financial Institution 1 students (hereafter referred to as X AKL 1) possessed 

relatively limited prior guitar-playing skills. Many students were introduced to and began 

playing the guitar for the first time upon entering vocational secondary education. This 

condition required teachers to adjust both the learning objectives and the forms of assessment 

employed to align with students' initial abilities. Guitar instruction at SMK Negeri 1 Brebes was 

also influenced by limitations in instructional facilities. The number of available guitars was not 

fully proportional to the number of students participating in the learning process. This situation 

required teachers to implement various strategies to ensure that both instruction and assessment 

could continue effectively. Teachers adjusted learning targets, provided opportunities for 

independent practice, and implemented assessment practices that considered students' 

progressive skill development. 

Despite these limitations, guitar instruction at SMK Negeri 1 Brebes has demonstrated 

substantial improvements in students' performance abilities. Teachers conduct assessment 

through live performances, both individually and in groups, utilize assessment rubrics, and 

employ assessment results to determine remedial and enrichment programs. These practices 

demonstrate that assessment is used not only as a tool for assigning grades but also as a means 

of monitoring and developing students' musical competencies. 

Based on these conditions, the implementation of performance assessment in guitar 

instruction within Music Education at SMK Negeri 1 Brebes constitutes an important 

phenomenon worthy of in-depth investigation. This study is essential for developing a 

comprehensive understanding of how teachers plan, implement, and utilize the results of 

performance assessment in guitar learning. It is expected that this research will contribute to the 

development of assessment practices in Music Education, particularly within vocational 

education, which is characterized by diverse student backgrounds and learning environments. 

METHODS  

This study employed a qualitative descriptive approach to examine the practice of 

performance assessment in guitar instruction within Music Education at SMK Negeri 1 Brebes. 

A qualitative approach was chosen to understand the implementation of performance 

assessment in its natural learning context (Moleong, 2021), while the descriptive method was 

used to describe assessment practices without manipulating the research setting (Mukhtar, 

2013). The study was conducted during the second semester of the 2025/2026 academic year. 
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Participants included the Music Education teacher responsible for guitar instruction, Mr. Heru 

Baruno, and Grade X AKL 1 students, selected purposively because they were directly involved 

in the instructional and assessment processes. The study focused on four aspects of performance 

assessment: assessment planning, assessment implementation, assessment instruments, and the 

utilization of assessment results. 

Data were collected through classroom observations, semi-structured interviews, and 

documentation. Observations examined teaching and assessment activities during guitar 

instruction, while interviews with the teacher explored assessment design, assessment criteria, 

implementation, feedback, and the use of assessment results. Supporting documents included 

the Learning Objectives Flow (Alur Tujuan Pembelajaran [ATP]), Learning Objectives 

Achievement Criteria (Kriteria Ketercapaian Tujuan Pembelajaran [KKTP]), teaching modules, 

performance assessment rubrics, assessment sheets, summaries of guitar performance scores, 

and photographs of instructional and assessment activities. Data trustworthiness was ensured 

through methodological and source triangulation by comparing findings from observations, 

interviews, and documentation as well as cross-checking multiple data sources throughout the 

study (Bachri, 2010). Data were analyzed using the interactive model of Miles et al. (2014), 

consisting of data condensation, data display, and conclusion drawing and verification to 

identify patterns, relationships, and meanings within the data. 

FINDINGS AND DISCUSSION  

Performance Assessment Planning 

Planning is a fundamental stage of assessment because it determines the objectives, 

indicators, and success criteria used to evaluate students' competencies. According to Basuki 

& Hariyanto (2014), effective assessment should be aligned with clearly defined learning 

objectives, while Anggraena (2022) emphasizes that assessment planning must consider 

students' characteristics, the learning context, and targeted competencies. At SMK Negeri 1 

Brebes, performance assessment in guitar instruction was planned by referring to the Learning 

Objectives Flow (Alur Tujuan Pembelajaran [ATP]), the Learning Objectives Achievement 

Criteria (Kriteria Ketercapaian Tujuan Pembelajaran [KKTP]), and the teaching module, with 

adjustments based on students' characteristics and the available learning environment. As 

explained by Mr. Heru Baruno: 

"The ATP is already available, then it is further developed according to the school's 

conditions, the characteristics of Grade 10 students, and the available facilities and 

infrastructure." 

This statement indicates that assessment planning was contextual, integrating 

curriculum requirements with students' prior abilities to establish realistic assessment targets. 

As shown in Figure 1, the ATP aims for students to perform idiophone, membranophone, 

chordophone, or aerophone instruments through musical exploration. In the guitar unit, this 

competency is achieved through playing the guitar as a chordophone instrument. 
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Figure 1. Learning Objectives Flow (ATP) 

 

The ATP demonstrates that the orientation of learning focuses on the dimensions of 

experiencing, creating, reflecting, and thinking and working artistically. These four 

dimensions represent the characteristics of arts education in the Merdeka Curriculum, which 

positions students as active participants in artistic experiences. These findings indicate that the 

assessment is designed not only to measure students' ability to play the guitar mechanically 

but also to evaluate their engagement throughout the entire musical process. Performance 

assessment evaluates not only the final product but also the learning process experienced by 

students while developing their musical skills. 

Assessment planning is also supported by the Learning Objectives Achievement Criteria 

(KKTP), which serve as the benchmark for students' competency attainment. 

Table 1. Learning Objectives Achievement Criteria (KKTP) 

Score Range Category 

90–100 Excellent 

80–89 Good 

75–79 Satisfactory 

<75 Needs Guidance 

Based on Table 1, the teacher established four levels of achievement: Excellent (90–100), 

Good (80–89), Satisfactory (75–79), and Needs Guidance (<75). These score ranges indicate that 

the minimum passing criterion was established at a score of 75. 

The establishment of the KKTP has important implications for assessment planning. The 

teacher determines the minimum standard that students must achieve. This standard serves 

as the basis for determining the expected level of mastery in guitar-playing techniques, chord 

accuracy, tempo, rhythm, and musical expression. The inclusion of the Needs Guidance 

category indicates that assessment functions not only to classify students according to their 

achievement levels but also to serve as the basis for planning follow-up instructional activities 

in the form of remedial learning. This finding demonstrates that assessment has been designed 

as an integral part of the learning process rather than merely as a tool for final evaluation. 
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Assessment planning is also reflected in the teaching module used by the teacher throughout 

the instructional process. 

 
Figure 2. Music Education Teaching Module for Phase E 

 

Based on Figure 2, the teacher identified students' readiness by mapping their prior 

knowledge, interests, backgrounds, and learning needs. The teaching module shows that 

students had diverse prior experiences with musical instruments, ranging from limited 

experience to no formal music training. Learning needs were also identified based on visual, 

auditory, and kinesthetic learning styles. These findings indicate that assessment planning 

incorporated the principles of differentiated instruction, with assessment designed flexibly to 

accommodate students' diverse abilities. In guitar instruction, identifying students' readiness 

is essential because instrumental skills develop gradually through repeated practice. 

Assessment based on students' initial conditions enables the teacher to monitor skill 

development more accurately throughout the learning process. 

These findings are consistent with Solehuddin (2022), who emphasized that assessment 

planning in music education should begin with identifying students' prior abilities, and with 

Utomo & Ardiyarta (2013), who found that effective performance assessment depends on the 

alignment of learning objectives, students' characteristics, and assessment criteria. 
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Overall, performance assessment planning in guitar instruction at SMK Negeri 1 Brebes 

was conducted systematically by aligning the Learning Objectives Flow (Alur Tujuan 

Pembelajaran [ATP]), the Learning Objectives Achievement Criteria (Kriteria Ketercapaian 

Tujuan Pembelajaran [KKTP]), and the teaching module with students' actual conditions. The 

teacher considered curriculum requirements, students' prior abilities, learning needs, and 

available facilities, ensuring that assessment supported the gradual and continuous 

development of students' musical skills. 

Performance Assessment Instruments 

Assessment instruments are an essential component of the assessment process because 

they collect data on students' competency achievement. Their quality determines the 

objectivity and accuracy of assessment results. According to Purwanto (2013), effective 

assessment instruments should clearly represent the competencies being measured, include 

specific criteria, and enable consistent evaluation of all students. In Music Education, 

instruments must be designed according to the characteristics of musical skills to ensure 

comprehensive assessment of students' performance. Similarly, Sudijono (2013) argues that 

authentic assessment requires instruments that align students' tasks with competency 

indicators, making analytic rubrics particularly suitable because they provide observable 

performance criteria. Based on documentation and interview findings, guitar instruction at 

SMK Negeri 1 Brebes employed an analytic assessment rubric for both individual and group 

performances. The rubric enabled the teacher to assess each skill component separately, 

providing more detailed results than holistic assessment. As explained by Mr. Heru Baruno: 

"When determining the indicators, I adjust them to the students' initial conditions 

observed at the beginning, then consider the curriculum content so that the learning objectives 

can still be achieved and practiced, even in a simple manner." 

This statement indicates that the assessment instrument was developed by considering 

both curriculum requirements and students' actual abilities. The rubric focused on four main 

aspects, guitar playing technique, chord accuracy, tempo and rhythm, and expression and 

performance, ach assessed using a four-point analytic scale. 

Table 2. Assessment Rubric 

No. 
Assessed 

Aspect 
Score 1 Score 2 Score 3 Score 4 

1 Guitar 

Playing 

Technique 

Hand position and 

picking technique 

are incorrect, 

interfering with the 

performance. 

Hand position 

and technique 

begin to develop 

but still contain 

many errors. 

Playing 

technique is 

fairly good 

with only a 

few errors. 

Playing technique 

is excellent; hand 

position and 

picking are 

accurate and 

consistent. 

2 Chord 

Accuracy 

Frequent errors in 

chord transitions. 

Several chords 

are played 

inaccurately. 

Chords are 

played fairly 

accurately 

with only a 

few errors. 

Chords are played 

accurately and 

fluently. 
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3 Tempo and 

Rhythm 

Tempo is unstable 

and frequently 

deviates from the 

beat. 

Tempo is fairly 

stable but still 

contains several 

rhythmic errors. 

Tempo is 

relatively 

stable with 

only minor 

errors. 

Tempo and 

rhythm are highly 

stable and 

consistent with the 

musical piece. 

4 Expression 

and 

Performance 

Lacks self-

confidence and 

does not 

demonstrate 

musical 

interpretation. 

Begins to 

demonstrate 

expression, 

although still 

limited. 

Expression is 

fairly good 

and 

appropriate to 

the character 

of the musical 

piece. 

Highly confident, 

expressive, and 

able to convey the 

musical 

interpretation 

effectively. 

Based on Table 2, it can be seen that the rubric used by the teacher includes skill 

indicators that are relevant to guitar-playing competencies. The four assessed aspects indicate 

that the teacher does not focus solely on the sound produced by the students but also pays 

attention to the technical and musical processes that occur throughout the performance. 

The first aspect is guitar playing technique. This aspect assesses hand position, picking 

technique, and the way students hold the instrument while playing. Technique is the primary 

foundation that influences the overall quality of performance. Improper hand position may 

cause difficulties in chord transitions, unclear sound production, and even the risk of injury if 

practiced continuously. The inclusion of guitar playing technique as an assessment aspect 

indicates that the teacher pays attention to the procedures and fundamental skills used by 

students in playing the instrument. 

The second aspect is chord accuracy. This indicator assesses students' ability to form and 

transition between chords according to the structure of the musical piece being performed. 

Chord mastery is a fundamental competency that determines students' success in 

accompanying and performing a song. The inclusion of chord accuracy as an assessment 

aspect indicates that the assessment is directed toward measuring harmonization skills, which 

constitute the core of beginning-level guitar instruction. Assessing chord accuracy enables the 

teacher to identify students' specific learning difficulties. In Grade X AKL 1, for example, 

several students demonstrated good picking techniques but still experienced difficulties with 

chord transitions. 

The third aspect is tempo and rhythm. This aspect assesses students' ability to maintain 

a steady beat while performing a musical piece. Rhythm is one of the fundamental elements 

that determines the coherence and continuity of a musical performance. Guitar playing that 

demonstrates accurate chord execution but unstable tempo will still result in a musically 

inadequate performance. The inclusion of tempo and rhythm as assessment indicators 

demonstrates that the teacher evaluates not only technical accuracy but also students' musical 

ability to maintain consistency throughout the performance. The tempo and rhythm aspect is 

particularly important because maintaining rhythmic stability is often one of the greatest 

challenges for students who are learning to play the guitar for the first time. 



EDUJAVARE: International Journal of Educational Research  

 

       585 

The fourth aspect is expression and performance. This aspect assesses students' level of 

self-confidence, musical interpretation, and ability to present a musical performance 

communicatively. Expression is the element that distinguishes musical activity from purely 

technical execution. The inclusion of expression and performance as assessment aspects 

indicates that the teacher views music education as a process of developing artistic skills. The 

assessment also encompasses students' ability to interpret and present musical works 

aesthetically. 

The structure of the rubric demonstrates a balance between technical and artistic aspects. 

Guitar playing technique and chord accuracy represent the technical dimension of 

performance, whereas tempo, rhythm, and expression represent the musical and artistic 

dimensions. This balance is important because guitar-playing competency is fundamentally a 

combination of mechanical skills and musical sensitivity. The use of an analytic rubric also 

provides the advantage of increasing assessment objectivity.  

The findings of this study are consistent with those of Suwarno & Aeni (2021), who 

found that the use of analytic rubrics in music education improves assessment consistency and 

assists teachers in providing more specific feedback to students. Their study also found that 

students who understood the criteria contained in the rubric were better able to identify the 

strengths and weaknesses of their performances, thereby enabling the process of skill 

improvement to proceed in a more focused manner. 

The findings of this study also reinforce the view of Mahmudi (2018), who argued that 

analytic rubrics are effective instruments for assessing complex skills because they enable 

assessors to observe each component of performance separately. In the present study, the use 

of an analytic rubric proved capable of providing detailed information regarding students' 

guitar-playing abilities, ranging from technical skills, chord mastery, and rhythmic stability to 

expressive ability in musical performance. 

Based on the overall findings, it can be concluded that the performance assessment 

instrument used in guitar instruction at SMK Negeri 1 Brebes is an analytic assessment rubric 

encompassing the aspects of guitar playing technique, chord accuracy, tempo and rhythm, 

and expression and performance. The rubric enables the teacher to conduct assessment 

systematically, objectively, and transparently while providing detailed information regarding 

the development of students' competencies in each aspect of guitar-playing skills. 

Implementation of Performance Assessment 

The implementation of assessment is the stage in which the assessment plan is put into 

practice. According to Abduh (2019), performance assessment requires students to 

demonstrate their knowledge and skills through authentic tasks, while Abdullah (2016) 

emphasizes that authentic assessment measures students' actual abilities in real-world 

contexts. Accordingly, performance assessment is particularly appropriate in Music Education 

because musical competencies must be evaluated through live performance. At SMK Negeri 1 

Brebes, performance assessment in guitar instruction was conducted through both individual 

and group (ensemble) performances. Students demonstrated the skills developed during the 
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learning process, and the teacher evaluated their performances using a prepared assessment 

rubric. As explained by Mr. Heru Baruno: 

"For the individual assessment, students are called one by one. For the ensemble 

assessment, groups are formed at the beginning of the lesson." 

This approach enabled the teacher to assess students' individual guitar-playing skills as 

well as their ability to collaborate in ensemble performance. Individual assessment focused on 

technical mastery, whereas group assessment evaluated coordination, rhythmic 

synchronization, and musical collaboration, providing a more comprehensive picture of 

students' competencies in Music Education. 

 
Figure 3. Students Performing Individual Guitar Practice 

 

Based on Figure 3, students can be seen performing guitar individually in front of the 

teacher and their classmates. This documentation indicates that the assessment was conducted 

through live performance, enabling the teacher to observe students' skills directly. This 

situation allowed the teacher to assess aspects such as playing technique, chord accuracy, 

tempo stability, and the musical expression demonstrated by students during their guitar 

performance. The implementation of individual assessment also indicates that every student 

was given an equal opportunity to demonstrate their abilities.  

These findings demonstrate that performance assessment functions as a means of 

obtaining authentic evidence of students' competencies in playing the guitar. 

 
Figure 4. Students Performing Group Guitar Practice 
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Based on Figure 4, students participated in group (ensemble) guitar practice, with each 

student performing a different musical role, such as rhythm, melody, or accompaniment. This 

activity demonstrates that the assessment also evaluated students' collaborative abilities. 

Unlike individual performance, ensemble learning requires students to listen, maintain tempo, 

balance sound, and interact with other performers. These findings indicate that the assessment 

accommodated the collaborative dimension of Music Education, emphasizing not only 

technical proficiency but also students' social and artistic competencies. 

 
Figure 5. Teacher Recording Students' Performance Results 

Based on Figure 5, the teacher can be seen observing and recording students' 

performance results using an assessment sheet. This documentation indicates that the 

assessment process was conducted systematically using instruments that had been prepared 

beforehand. The teacher's direct observation facilitated the continuous assessment process 

while students demonstrated their skills. The implementation of the assessment also 

demonstrates the application of differentiated instruction. The teacher recognized that 

students' prior abilities were not at the same level. Some students were introduced to the guitar 

for the first time upon entering vocational secondary school, whereas others had previous 

experience playing the instrument.  

These findings indicate that the implemented assessment possesses the characteristics of 

formative assessment. Abduh (2019) explains that formative assessment functions to provide 

information regarding students' learning progress, which is subsequently used as the basis for 

improving instruction. In the present study, the teacher also considered the learning process 

students had undergone until they were able to play the guitar according to the established 

learning targets. 

The findings of this study are consistent with those reported by Anggraini (2019), who 

found that performance assessment in music education is more effectively implemented 

through live performance because it provides a more authentic representation of students' 

musical abilities. The study also demonstrated that performance assessment enables teachers 

to identify students' skill development more comprehensively than assessments based solely 

on written tests. 
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Based on the overall findings, it can be concluded that the implementation of 

performance assessment in guitar instruction within Music Education at SMK Negeri 1 Brebes 

reflects the principles of authentic assessment through live performances conducted both 

individually and in groups. The implementation of assessment functions not only to measure 

learning outcomes but also to document the development of students' skills, accommodate 

differences in students' prior abilities, and provide teachers with the information needed to 

gain a deeper understanding of students' learning processes. 

Utilization of Performance Assessment Results 

The utilization of assessment results is the stage that follows the implementation of the 

assessment process. Assessment results are used to determine students' learning achievement 

and serve as the basis for decision-making in the instructional process. According to Abduh 

(2019), effective assessment is assessment that provides information for both teachers and 

students to improve subsequent learning processes. In line with this view, Abdullah (2016) 

explains that assessment results should be used to identify students' strengths and weaknesses 

so that teachers can determine appropriate instructional strategies.  

The results of performance assessment in guitar instruction within Music Education at 

SMK Negeri 1 Brebes were used not only as the basis for assigning final grades but also to 

determine remedial and enrichment programs. The teacher used the assessment results to 

identify students who still required additional guidance as well as those who had 

demonstrated higher levels of skill mastery. As explained by Mr. Heru Baruno: 

"From the assessment, we know which students need remedial instruction and which students 

should receive enrichment." 

This statement indicates that the assessment results have a strong formative function. 

The teacher views assessment not only as a tool for generating grades but also as a source of 

information used to understand students' skill development and determine subsequent 

instructional steps. 

 
Figure 6. Summary of Guitar Assessment Results 
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Based on Figure 6, the results of the guitar performance assessment indicate variations 

in students' levels of achievement. The students' scores ranged from 75 to 94, with all students 

achieving the minimum Learning Objectives Achievement Criteria (Kriteria Ketercapaian 

Tujuan Pembelajaran [KKTP]) score of 75. 

Of the 32 students who participated in the assessment: 

• 16 students obtained a score of 94,  

• 7 students obtained a score of 88,  

• 5 students obtained a score of 81, and  

• 4 students obtained a score of 75.  

These data indicate that the majority of students achieved the Good to Excellent 

categories according to the KKTP applied in the instructional process. When classified 

according to the achievement categories, the results are presented as follows. 

Table 3. Classification of Students' Assessment Results 

Category Score Range Number of Students 

Excellent 90–100 16 

Good 80–89 12 

Satisfactory 75–79 4 

Needs Guidance <75 0 

Based on these data, 50% of the students were classified in the Excellent category, 37.5% 

in the Good category, and 12.5% in the Satisfactory category. No students fell into the Needs 

Guidance category. 

These findings indicate that the implemented guitar instruction resulted in a relatively 

high level of competency achievement. This finding is particularly noteworthy when 

considered alongside the earlier finding that the majority of students had no prior experience 

playing the guitar before the instruction began. The assessment results demonstrate significant 

improvement in students' guitar-playing skills throughout the learning process. 

Students who obtained a score of 75 generally received a score of 3 on all assessment 

aspects. This finding indicates that these students were able to play the guitar according to the 

basic instructional requirements, although the quality of their performances still required 

improvement in the areas of technique, chord execution, rhythm, and expression. Students 

who obtained a score of 94 demonstrated predominantly 4 scores across nearly all assessment 

aspects. This condition indicates a more advanced level of guitar-playing ability in both 

technical and musical dimensions. These findings demonstrate that the assessment rubric used 

by the teacher was capable of distinguishing students' levels of ability in greater detail. 

Utilization of Assessment Results for the Remedial Program 

The teacher used the assessment results as the basis for implementing remedial 

instruction for students who had not yet demonstrated optimal mastery of the required skills. 

Remedial activities were not provided in exactly the same form as the initial assessment tasks 

but were adjusted according to students' levels of ability. This approach demonstrates the 

application of the principles of differentiated instruction in assessment follow-up. The teacher 
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recognized that students possessed different levels of ability; therefore, remedial tasks needed 

to be designed according to each student's learning needs. Remedial instruction focused 

primarily on strengthening fundamental skills such as chord transitions, picking techniques, 

and tempo stability. This practice indicates that the purpose of remedial instruction was to 

help students achieve competencies that had not yet been mastered in the previous 

assessment. 

Utilization of Assessment Results for the Enrichment Program 

The assessment results were also used to identify students who were eligible to 

participate in enrichment programs. Students who demonstrated higher levels of guitar-

playing ability were provided with opportunities to further develop their potential through 

advanced assignments and participation in school musical activities. The teacher 

acknowledged students who demonstrated strong performances and encouraged them to 

participate in various activities that could further develop their musical competencies. These 

enrichment activities were intended not only to improve guitar-playing skills but also to foster 

students' self-confidence and motivation in artistic endeavors. These findings indicate that 

assessment functions as a tool for identifying students' potential. 

Utilization of Assessment Results as the Basis for Summative Assessment 

The assessment results also served a summative function. The scores obtained by 

students in the guitar performance assessment constituted one of the assessment components 

used in determining semester report card grades. The use of performance assessment results 

as part of the final evaluation demonstrates that performance assessment occupies an 

important position in Music Education. The practical competencies demonstrated by students 

through guitar performance receive a substantial contribution in determining their overall 

learning achievement. Thus, the assessment results function both as the basis for improving 

instruction through remedial and enrichment programs (formative function) and as the basis 

for reporting students' learning achievement at the end of the semester (summative function). 

The findings of this study are consistent with those reported by Fitriyah et al. (2024), 

who found that the utilization of assessment results in arts education serves as the basis for 

designing follow-up instructional strategies. Their findings indicate that assessment, when 

utilized optimally, enables teachers to understand students' development while continuously 

improving the quality of instruction. 

Based on the overall findings, it can be concluded that the results of performance 

assessment in guitar instruction within Music Education at SMK Negeri 1 Brebes are utilized 

comprehensively, both as the basis for implementing remedial and enrichment programs and 

as a component of the end-of-semester assessment. The utilization of these assessment results 

demonstrates that assessment functions as a means of supporting the continuous development 

of students' competencies in accordance with the formative and summative assessment 

principles of the Merdeka Curriculum. 
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CONCLUSION  

The practice of performance assessment in guitar instruction within Music Education at 

SMK Negeri 1 Brebes is implemented through four main stages: assessment planning, the 

development of assessment instruments, assessment implementation, and the utilization of 

assessment results. During the planning stage, the teacher designs the assessment by referring 

to the Learning Outcomes (Capaian Pembelajaran [CP]), the Learning Objectives Flow (Alur 

Tujuan Pembelajaran [ATP]), the Learning Objectives Achievement Criteria (Kriteria 

Ketercapaian Tujuan Pembelajaran [KKTP]), and the teaching module, which are subsequently 

adjusted to the actual conditions of the students, their prior abilities, and the availability of 

learning facilities. The assessment instrument used is an analytic assessment rubric covering 

four main aspects: guitar playing technique, chord accuracy, tempo and rhythm, and 

expression and performance. The use of this rubric enables the teacher to conduct assessment 

systematically, objectively, and transparently because each aspect includes clearly defined 

achievement criteria. The assessment is implemented through students' live performances, 

both individually and in groups (ensembles), allowing guitar-playing skills to be observed 

authentically in accordance with the characteristics of psychomotor competencies in Music 

Education. The teacher also considers students' skill development by taking into account the 

differences in their prior abilities. 

The assessment results indicate that all students achieved the minimum learning 

achievement criterion, with scores ranging from 75 to 94. A total of 16 students were classified 

in the Excellent category, 12 students in the Good category, and 4 students in the Satisfactory 

category. These findings demonstrate that performance assessment provides a detailed 

representation of each student's level of mastery of guitar-playing skills. The assessment 

results are used to identify students' needs for remedial instruction and enrichment according 

to their respective levels of ability. The practice of performance assessment implemented at 

SMK Negeri 1 Brebes functions not only as a tool for evaluating learning outcomes but also as 

a means of monitoring the development of students' musical competencies, supporting a 

student-centered learning process, and providing teachers with a basis for designing 

appropriate instructional follow-up based on students' learning needs. 
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