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Abstract 

 

 

 

 

 

 
Students' Islamic Religious Education (PAI) learning outcomes show 

variations in achievement that are not only influenced by cognitive factors, 

but also by internal factors within the students. Self-regulation, emotional 

intelligence, and spiritual intelligence are thought to play an important role 

in supporting the success of the PAI learning process. This study aims to 

analyze the influence of self-regulation, emotional intelligence, and spiritual 

intelligence on the Islamic Religious Education (PAI) learning outcomes of 

Junior High School (SMP) students in Terara District. This study uses a 

quantitative method. The study population includes all junior high school 

students in Terara District. The research sample was determined from four 

schools, namely SMP Negeri 1 Terara, SMP Negeri 2 Terara, SMP Al 

Badriyah, and SMP IT Al Hasaniyah, with a total of 50 students as 

respondents. Data collection was carried out through distributing 

questionnaires to measure self-regulation, emotional intelligence, and 

spiritual intelligence. PAI learning outcome data were obtained from student 

report card scores. Data analysis used t-test to determine the partial effect of 

each independent variable and F-test to test the simultaneous effect on the 

dependent variable. The results of the study showed that self-regulation, 

emotional intelligence, and spiritual intelligence had a significant partial 

effect on Islamic Religious Education (PAI) learning outcomes. 

Simultaneously, these three variables were also proven to have a significant 

effect on the Islamic Religious Education (PAI) learning outcomes of junior 

high school students in Terara District. The findings of this study indicate 

that improving Islamic Religious Education (PAI) learning outcomes needs 

to be supported by strengthening the ability of self-regulation, emotional 

management, and internalization of spiritual values. The results of this study 

can be a basis for schools and teachers in designing more holistic Islamic 

Religious Education (PAI) learning strategies. 

Keywords  Self-Regulation; Emotional Intelligence; Spiritual Intelligence; Islamic 

Education Learning Outcomes 
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Intelligence is one of the fundamental aspects that determines an individual's success 

in learning, working, and interacting socially (Nurrohman, 2024).In the context of education, 

intelligence is no longer viewed solely from the perspective of cognitive or intellectual 

abilities, but rather encompasses broader dimensions, including emotional and spiritual 

intelligence. Each student possesses different intellectual potential, and this potential can 

develop optimally if supported by a conducive learning environment, appropriate learning 

strategies, and the teacher's understanding of student characteristics. In other words, 

intelligence is a determining factor that influences learning outcomes, both directly and 

indirectly (Hisyam, 2024). Conceptually, self-regulation relates to the ability to manage 

thoughts, control emotions, regulate behavior, and direct learning strategies so that 

individuals can achieve goals effectively (Niken, 2024). Self-regulation is an important 

provision for students in understanding subject matter and completing various academic 

demands. Several recent studies have shown that learning success is not solely determined 

by intellectual intelligence, but also by self-regulation skills, namely an individual's skills in 

controlling emotions, regulating behavior, and directing learning strategies so that desired 

goals can be achieved effectively (Siti and Hobir, 2024). 

According to Ary Ginanjar Agustian, emotional intelligence (EQ) is understood as a 

person's ability to recognize, control, and manage their own emotions and those of others in 

order to establish harmonious relationships. EQ also includes aspects of empathy, 

motivation, communication, and social skills that serve to direct human behavior to be more 

controlled and balanced. Meanwhile, spiritual intelligence (SQ) is seen as the highest 

intelligence that is the core of all human intelligence, because it is related to the values, 

meaning, and purpose of life. SQ directs a person to make all the potential of reason and 

emotions in harmony with divine values, so that every action has a moral, ethical, and 

spiritual basis. Furthermore, spiritual intelligence (Spiritual Quotient/SQ) which is related to 

the meaning of life, moral values, and orientation towards goodness is believed to be able to 

foster intrinsic motivation and shape students' positive character, which ultimately impacts 

academic achievement. (Muhammad, 2024). 

The urgency of developing self-regulation and these two dimensions of intelligence is 

increasingly prominent in an era of education that demands a balance between knowledge, 

skills, and character. Educational institutions, including junior high schools (SMP), are not 

only obligated to transfer academic knowledge but also to instill strong social skills and 

moral values. If one dimension of intelligence is neglected, student development can be 

unequal, potentially impacting their academic achievement and behavior in the school 

environment (Lena and Eka, 2024). Therefore, studying the relationship between self-

regulation, emotional intelligence, and spiritual intelligence with learning outcomes is 

crucial. Indications of weak self-regulation skills are evident in the persistence of students 

who experience difficulty in organizing regular study schedules, are inconsistent in 

completing each assigned task, and exhibit a tendency to procrastinate. This condition 

indicates that some students are unable to optimally manage their learning process, 

potentially impacting their learning outcomes (Indra, 2024). 

These findings align with Yesa Sumanri's research, which shows that self-regulation 

significantly improves learning outcomes through students' regularity and discipline in the 

learning process (Yesa, 2024). In addition to self-regulation, other factors such as emotional 

intelligence (EQ) also play a crucial role, particularly in emotional control and self-

motivation, which drive academic success. Similarly, spiritual intelligence (SQ) provides 
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meaning and religious values in the learning process, thereby fostering students' attitudes of 

discipline, responsibility, and perseverance. Several previous studies have examined the 

relationship between intelligence and learning outcomes, finding that intellectual intelligence 

has a positive correlation with student academic achievement. Meanwhile, previous studies 

have shown that emotional intelligence significantly contributes to improving students' 

ability to manage academic stress, thus impacting learning outcomes (Ady, 2024). However, 

most of these studies have focused on only one or two dimensions of intelligence, thus 

failing to provide a comprehensive picture of the simultaneous influence of all three 

dimensions on student learning outcomes. 

Unlike previous research, this study aims to analyze the integrated influence of self-

regulation, emotional intelligence, and spiritual intelligence on the learning outcomes of 

junior high school students in Terara District. This research will not only identify the extent 

to which each intelligence contributes to academic achievement but also examine their 

simultaneous influence. With this approach, it is hoped that a more comprehensive 

relationship pattern will be discovered, which can serve as a basis for teachers, school 

counselors, and educational management in designing more effective and balanced learning 

strategies. Thus, this study has both practical and theoretical significance. Practically, the 

research results can provide recommendations to schools to develop learning programs that 

focus not only on improving cognitive abilities but also pay attention to students' emotional 

and spiritual development. Theoretically, this research is expected to enrich the body of 

educational knowledge, particularly in understanding the multidimensional role of 

intelligence on learning outcomes. 

METHODS 

This research uses a quantitative approach with an ex post facto design that is causal in 

nature.(Sarwono & Handayani, 2021; Sihotang, 2023). This approach was chosen because the 

purpose of the study was to examine the influence of self-regulation, emotional intelligence, 

and spiritual intelligence on students' Islamic Religious Education learning outcomes 

without any treatment or manipulation of the variables studied. This study was conducted at 

a junior high school in Terara sub-district. The independent variables in this study were 

defined as Self-Regulation (X1), Emotional Intelligence (X2), Spiritual Intelligence (X3), while 

the dependent variable was defined as Learning Outcomes (Y). The population in this study 

was defined as all junior high school students in Terara sub-district, totaling 2,266 people. 

The sample size was determined using the Slovin formula with a margin of error of 7%. The 

Slovin formula used in this study is as follows: 

𝑛 =
𝑁

1 + 𝑁(𝑒)2
 

 

Description: n = sample size 

N = population size 

e = error rate 

The sampling technique used proportional random sampling, so that each student had 

an equal opportunity to be selected as a respondent in accordance with the proportion of the 
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number of students in each school. The research instrument was compiled in the form of a 

closed questionnaire using a four-level Likert scale, ranging from strongly agree to disagree, 

as follows: 

 

Table 1: Likert scale 

Statement items  Score weight 

 

SS S KS TS 

Positive 
4 3 2 1 

Description: Strongly Agree, Agree, Disagree, Disagree 
 

 

  

The data collection process began with obtaining research permission from the 

relevant school principal. After approval was obtained, questionnaires were distributed to 

respondents who had been identified based on the sampling results. The questionnaires 

were completed in person with necessary assistance to ensure each statement was 

understood. The completed questionnaires were then checked for completeness before data 

processing. The collected data were then analyzed using the Statistical Package for the Social 

Sciences (SPSS) version 22. The analysis stages were carried out through instrument validity 

and reliability tests, followed by classical assumption tests including normality and linearity 

tests, multicollinearity, heteroscedasticity and multiple linear regression analysis to test the 

effect of self-regulation, emotional intelligence and spiritual intelligence on PAI learning 

outcomes of junior high school students in Terara sub-district. Hypothesis testing was 

carried out at a significance level of 0.05. 

FINDINGSAND DISCUSSION 

Findings 

After all data was collected through questionnaires distributed to respondents, the 

next stage was statistical data processing and analysis. The analysis was conducted with the 

aim of testing the research hypothesis and determining the influence of self-regulation, 

emotional intelligence, and spiritual intelligence on the Islamic Religious Education (PAI) 

learning outcomes of junior high school students in Terara sub-district, both partially and 

simultaneously. Data processing was carried out using the Statistical Package for the Social 

Sciences (SPSS) version 22 through several stages, namely instrument validity and reliability 

tests, classical assumption tests including normality, linearity, multicollinearity, and 

heteroscedasticity tests. The results of the analysis were then presented systematically so that 

an empirical picture of self-regulation, emotional intelligence, and spiritual intelligence on 
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students' Islamic Religious Education (PAI) learning outcomes can be explained as described 

in the following section. 

Table 2 : Item-Total Statistics x1 Self-Regulation 

No r Count r Table Valid / Invalid 

1 
0.344 

0.279 Valid 

2 
0.503 

0.279 
Valid 

3 
0.365 

0.279 
Valid 

4 
0.484 

0.279 
Valid 

5 
0.311 

0.279 
Valid 

6 
0.372 

0.279 
Valid 

7 
0.540 

0.279 
Valid 

8 
0.487 

0.279 
Valid 

9 
0.330 

0.279 
Valid 

10 
0.546 

0.279 
Valid 

11 
0.623 

0.279 
Valid 

12 
0.656 

0.279 
Valid 

13 
0.476 

0.279 
Valid 

14 
0.422 

0.279 
Valid 

15 
0.331 

0.279 
Valid 

16 
0.308 

0.279 
Valid 

17 
0.339 

0.279 
Valid 

18 
0.565 

0.279 
Valid 

19 
0.323 

0.279 
Valid 

20 
0.394 

0.279 
Valid 
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Based on the table above, it can be seen that the self-regulation variable X1 has valid 

data. According to the decision-making process in the validity test, if the calculated r is 

greater than the table r value of 0.279, then all variables are declared valid. Below are the 

results of the validity test on variable X2, namely emotional intelligence. 

 

Table 3: Item-Total Statistics X2 Emotional Intelligence 

 

No r Count r Table Valid / Invalid 

1 
0.380 

0.279 

Valid 

2 
0.360 

0.279 
Valid 

3 
0.442 

0.279 
Valid 

4 
0.356 

0.279 
Valid 

5 
0.353 

0.279 
Valid 

6 
0.375 

0.279 
Valid 

7 
0.631 

0.279 
Valid 

8 
0.554 

0.279 
Valid 

9 
0.347 

0.279 
Valid 

10 
0.357 

0.279 
Valid 

11 
0.552 

0.279 
Valid 

12 
0.381 

0.279 
Valid 

13 
0.376 

0.279 
Valid 

14 
0.464 

0.279 
Valid 

15 
0.544 

0.279 
Valid 

16 
0.631 

0.279 
Valid 

17 
0.388 

0.279 
Valid 

18 
0.540 

0.279 
Valid 

19 
0.380 

0.279 
Valid 
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20 
0.621 

0.279 
Valid 

 
Based on Table 3, it can be seen that the X2 emotional intelligence variable has valid 

data. In accordance with the decision making in the validity test, if the calculated r is greater 

than the r Table value of 0.279, then all are declared valid. The following are the results of the 

validity test on the X3 spiritual intelligence variable: 

Table 4: Item-Total Statistics X3 spiritual intelligence 

No r Count r Table Valid / Invalid 

1 
0.342 

0.279 
Valid 

2 
0.328 

0.279 
Valid 

3 
0.430 

0.279 
Valid 

4 
0.471 

0.279 
Valid 

5 
0.481 

0.279 
Valid 

6 
0.294 

0.279 
Valid 

7 
0.414 

0.279 
Valid 

8 
0.386 

0.279 
Valid 

9 
0.306 

0.279 
Valid 

10 
0.335 

0.279 
Valid 

11 
0.622 

0.279 
Valid 

12 
0.474 

0.279 
Valid 

13 
0.398 

0.279 
Valid 

14 
0.385 

0.279 
Valid 

15 
0.415 

0.279 
Valid 

16 
0.468 

0.279 
Valid 

17 
0.314 

0.279 
Valid 

18 
0.350 

0.279 
Valid 

19 
0.586 

0.279 
Valid 
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20 
0.382 

0.279 
Valid 

 
Based on the table above, it can be seen that the X3 spiritual intelligence variable has 

valid data. In accordance with the decision making in the validity test, if the calculated r is 

greater than the r table value of 0.279, then all are declared valid. 

 

Table 5:Cronbach's AlphaX1 Self-Regulation 

Reliability Statistics 

Cronbach's 

Alpha N of Items 

.828 20 

 

Reliability testing relates to the consistency of the results obtained from a 

measurement instrument. An instrument is considered reliable if it produces the same 

results when measured repeatedly under similar conditions. The data presented above 

shows that the reliability test results showed a Cronbach's alpha of 0.828, indicating a 

Cronbach's alpha greater than 0.6, thus indicating high reliability of the instrument. 

Table 6:Cronbach's AlphaX2 Emotional Intelligence 

Reliability Statistics 

Cronbach's Alpha 

  N of Items 

.826 20 

  

 

Reliability testing relates to the consistency of the results obtained from a 

measurement instrument. An instrument is considered reliable if it produces the same 

results when measured repeatedly under similar conditions. The data presented above 

shows that the reliability test results showed a Cronbach's alpha of 0.826, indicating a 

Cronbach's alpha greater than 0.6, thus indicating high reliability of the instrument. 

             Table 7:Cronbach's AlphaX3 Spiritual Intelligence 

Reliability Statistics 

Cronbach's Alpha 

  N of Items 

.773 20 
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Reliability testing relates to the consistency of the results obtained from a 

measurement instrument. An instrument is considered reliable if it produces the same 

results when measured repeatedly under similar conditions. The data presented above 

shows that the reliability test results showed a Cronbach's alpha of 0.773, indicating a 

Cronbach's alpha greater than 0.6, thus indicating high reliability of the instrument. 

Table 8: One-Sample Kolmogorov-Smirnov Test 
 

 
Unstandardized 
Residual 

N 
50 

Normal Parametersa,b Mean 
.0000000 

Standard 
Deviation 1.51904516 

Most Extreme Differences Absolute 
.089 

Positive .052 
Negative -.089 

Test Statistics 
.089 

Asymp. Sig. (2-tailed) 
.200c,d 

a. Test distribution is Normal. 

b. Calculated from data. 

c. Lilliefors Significance Correction. 

d. This is a lower bound of the true significance. 

Based on the SPSS output table, it is known that the Asymp.Sig (2-tailed) significance 

value of 0.200 is greater than 0.05. This is in accordance with the basis for decision making in 

the Kolmogorov-Smirnov normality test above. It can be concluded that the data is normally 

distributed. Thus, the assumption or requirement for normality in the regression model has 

been met. After the normality test is met, the next prerequisite test is the linearity test as 

shown in the table below: 

                                                           Table 9: ANOVA Table 

 Sum of Squares Df Mean Square F Sig. 

Y * 

X1 

Between Groups (Combined) 608,131 21 28,959 8,902 .000 

Linearity 519,683 1 519,683 159,746 .000 

Deviation from 

Linearity 
88,448 20 4,422 1,359 .223 
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Within Groups 91,089 28 3,253   

Total 699,220 49    

 

Based on the significance value (Sig) of the output above, the Deviation from 

Linearity Sig. value is 0.223, which is greater than 0.05, so it can be concluded that there is a 

significant linear relationship between the variable X1 self-regulation and Y learning 

outcomes. 

                                                   Table 10: ANOVA Table 

 Sum of Squares Df Mean Square F Sig. 

Y * 

X2 

Between Groups (Combined) 585,587 21 27,885 6,871 .000 

Linearity 504,634 1 504,634 124,345 .000 

Deviation from Linearity 80,953 20 4,048 .997 .493 

Within Groups 113,633 28 4,058   

Total 699,220 49    

 

Based on the significance value (Sig) of the output above, the Deviation from 

Linearity Sig. value is 0.493, which is greater than 0.05, so it can be concluded that there is a 

significant linear relationship between the variable X2 emotional intelligence and Y learning 

outcomes. 

                                               Table 11: ANOVA Table 

 Sum of Squares Df Mean Square F Sig. 

Y * 

X3 

Between Groups (Combined) 532,453 20 26,623 4,630 .000 

Linearity 398,209 1 398,209 69,247 .000 

Deviation from Linearity 134,245 19 7,066 1,229 .301 

Within Groups 166,767 29 5,751   

Total 699,220 49    

 

Based on the significance value (Sig) of the output above, the Deviation from 

Linearity Sig. value is 0.302, which is greater than 0.05, so it can be concluded that there is a 

linear relationship in sig. between the variable X3 spiritual intelligence and Y learning 

outcomes.With the linearity assumption met for the three independent variables, the analysis 

can then proceed to the regression test stage to determine the magnitude of the influence 

given. Furthermore, the F test can be conducted to examine the simultaneous influence of 
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self-regulation, emotional intelligence, and spiritual intelligence on students' Islamic 

Religious Education learning outcomes, and the t test can be conducted to determine the 

influence of each variable partially. These stages are carried out in accordance with the 

research objectives which are focused on analyzing the influence of self-regulation, 

emotional intelligence, and spiritual intelligence on Islamic Religious Education learning 

outcomes of junior high school students in Terara sub-district. 

Table 12: Coefficientsa (t-test) 

Model 

Unstandardized 
Coefficients 

Standardize
d 
Coefficients 

T Sig. 

Collinearity 
Statistics 

B Std. Error Beta 
Toleran
ce VIF 

1 (Constant
) 55,284 2,377  23,253 .000   

X1 .248 .058 .442 4,279 .000 .330 3,033 
X2 .216 .050 .416 4,320 .000 .379 2,637 
X3 .093 .062 .138 1,490 .000 .410 2,437 

a. Dependent Variable: Y 

Based on the results of the t-test in the Coefficients table, it can be seen that the Self-

Regulation variable (X1) shows a t-value of 4.279 with a significance level of 0.000 (<0.05). 

These results indicate that partially Self-Regulation is stated to have a positive and 

significant effect on Learning Outcomes (Y). The regression coefficient value of 0.248 

indicates that every one unit increase in Self-Regulation will be followed by an increase in 

Learning Outcomes of 0.248 units, assuming other variables are in constant conditions. Thus, 

it can be concluded that Self-Regulation makes a real contribution to improving the Islamic 

Religious Education Learning Outcomes of junior high school students in Terara District. 

The Emotional Intelligence variable (X2) shows a t-value of 4.230 with a significance level of 

0.000 (<0.05). These results indicate that partially Emotional Intelligence is stated to have a 

positive and significant effect on Learning Outcomes (Y). The regression coefficient value of 

0.216 indicates that every one unit increase in Emotional Intelligence will be followed by an 

increase in Learning Outcomes of 0.216 units. Furthermore, the Spiritual Intelligence 

Variable (X3) shows a t-value of 1.490 with a significance level of 0.000 (<0.05). These results 

indicate that partially Spiritual Intelligence is stated to have a positive and significant effect 

on Learning Outcomes (Y). The regression coefficient value of 0.093 indicates that every one 

unit increase in Spiritual Intelligence will be followed by an increase in Learning Outcomes 

of 0.093 units. Based on these findings, it can be confirmed that both Self-Regulation (X1), 

Emotional Intelligence (X2), and Spiritual Intelligence (X3) are partially stated to have a 

positive and significant effect on Learning Outcomes (Y). Thus, the better self-regulation, 

emotional intelligence, and spiritual intelligence are, the better and better students' Islamic 

Religious Education learning outcomes will be. The following presents the results of the F 

test to determine the simultaneous effect. 

Table 13: ANOVAa (F Test) 
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Model 

Sum of 

Squares Df 

Mean 

Square F Sig. 

1 Regressio

n 
586,153 3 195,384 79,490 .000b 

Residual 113,067 46 2,458   

Total 699,220 49    

a. Dependent Variable: Y 

b. Predictors: (Constant), X3, X2, X1 

Based on the results of the F test in the Model Summary table, the F value was 

obtained at 79.490 with a significance level of 0.000 (<0.05). These results indicate that 

simultaneously Self-Regulation (X1), Emotional Intelligence (X2) and Spiritual Intelligence 

were stated to have a significant effect on PAI Learning Outcomes (Y). Thus, the three 

independent variables together were assessed to have a real contribution to the PAI Learning 

Outcomes of junior high school students in Terara District. This means that the variables of 

self-regulation, emotional intelligence and spiritual intelligence together have a significant 

effect on PAI learning outcomes. 

Discussion 

The Influence of Self-Regulation on Islamic Religious Education Learning Outcomes of 

Middle School Students in Terara District 

The results of data analysis show that self-regulation has a partial significant 

influence on the Islamic Religious Education learning outcomes of junior high school 

students in Terara District. This is evidenced by the calculated t value of 4.279 and a 

significance level of 0.000 which is smaller than 0.05. This finding indicates that students' 

ability to manage behavior, emotions and learning strategies independently is directly 

proportional to their academic achievement. Students with high self-regulation tend to be 

more disciplined, able to relate material to everyday life and consistent in applying Islamic 

values. This is in line with the theory that the success of Islamic Religious Education learning 

depends not only on the delivery of material but also on the readiness and internal 

awareness of students (Nur, 2025). 

Thus, the field findings showing a significant influence between self-regulation and 

Islamic Religious Education (PAI) learning outcomes reinforce the theoretical view that self-

regulation is an important internal factor determining student learning success. Based on the 

research results and discussion outlined above, it can be reaffirmed that self-regulation 

significantly influences Islamic Religious Education (IS) learning outcomes for junior high 

school students in Terara District. Students who are able to manage their learning process 

independently, in a focused, and consistent manner have been shown to achieve better 
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Islamic Religious Education (PAI) learning outcomes. Therefore, strengthening student self-

regulation requires attention in the Islamic Religious Education (PAI) learning process, both 

through learning strategies that encourage independent learning and through ongoing 

character development. 

The Influence of Emotional Intelligence on Islamic Education Learning Outcomesjunior 

high school students in Terara District 

This study also found a significant positive effect of emotional intelligence on Islamic 

Religious Education (PAI) learning outcomes. The t-value was 4.320 and a significance level 

of 0.000. Emotional intelligence helps students understand themselves and others, which is 

the core of Islamic Religious Education (PAI) material, which encompasses cognitive, 

affective, and spiritual dimensions. A stable and focused emotional state enables students to 

achieve optimal learning outcomes, both in terms of understanding and implementing 

attitudes and behaviors in social life. This is in line with Islamic Religious Education research 

which shows that students with high EQ have good empathy and self-control, making it 

easier to implement the concepts of commendable morals taught in Islamic Religious 

Education (Asyarah, 2021). These results indicate that Islamic Religious Education is not just 

a rote lesson, but also touches the affective domain. When students' emotional intelligence is 

good, understanding the material and forming optimal behavior will be easier to achieve. 

Based on the research results and discussion, it can be reaffirmed that emotional 

intelligence has a significant influence on the learning outcomes of junior high school 

students in Terara District in Islamic Religious Education (ISE). The better a student's 

emotional intelligence, the higher their likelihood of achieving optimal ISE learning 

outcomes. This finding demonstrates the importance of developing emotional intelligence in 

the ISE learning process as an effort to improve the overall quality of student learning 

outcomes. 

The Influence of Spiritual Intelligence on Islamic Education Learning Outcomesjunior 

high school students in Terara District 

The t-test results show that spiritual intelligence has a partial significant influence on the 

Islamic Religious Education (PAI) learning outcomes of junior high school students in Terara 

sub-district. This is evidenced by the calculated t-value of 1.490 with a significance level of 

0.000, less than 0.05. Spiritual intelligence is closely related to students' ability to understand 

the meaning of life, instill faith values, and direct religious behavior (Siti Wanda, 2024). 

Students with good intelligence tend to show sincerity, have strong motivation, and are able 

to link Islamic Religious Education (PAI) learning with religious values. Therefore, the 

development of spiritual intelligence is an important aspect that needs to be considered in 

the Islamic Religious Education (PAI) learning process to improve the quality of student 

learning outcomes sustainably. 

The influence of self-regulation, emotional intelligence and spiritual intelligence on 

Islamic Religious Education learning outcomes of junior high school students in Terara 

District 
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The F-test analysis shows that Self-Regulation, Emotional Intelligence, and Spiritual 

Intelligence together have a significant effect on the Islamic Religious Education (PAI) 

learning outcomes of junior high school students in Terara District. This is evidenced by the 

F-value of 79.490 and a significance level of 0.000, which is less than 0.05. These field findings 

confirm that these three variables are a unity of internal factors that are closely interrelated in 

shaping students' learning readiness. Islamic Religious Education (PAI) learning outcomes 

cannot be achieved optimally if they only rely on one aspect. In line with Bloom's Taxonomy 

theory, ideal learning must touch three main domains, namely cognitive, affective, and 

psychomotor. These findings indicate that efforts to improve Islamic Religious Education 

(PAI) learning outcomes need to be carried out comprehensively by paying attention to the 

development of these three aspects in an integrated manner. Thus, Islamic Religious 

Education (PAI) learning is expected to be oriented not only towards academic achievement 

but also towards the formation of a complete and religious character in students. 

CONCLUSION 

Based on the results of the research analysis, it can be concluded that Self-Regulation, 

Emotional Intelligence and Spiritual Intelligence partially have a positive and significant 

influence on the Islamic Religious Education Learning Outcomes of Junior High School 

students in Terara District. Self-Regulation has a significant effect with a t-value of 4.279 and 

a significance of 0.000 (<0.05), Emotional Intelligence has a significant effect with a t-value of 

4.320 and a significance of 0.000 (<0.05) and Spiritual Intelligence has a significant effect with 

a t-value of 1.490 and a significance of 0.000 (<0.05). Simultaneously, Self-Regulation, 

Emotional Intelligence and Spiritual Intelligence have a significant influence on the Islamic 

Religious Education Learning Outcomes of Junior High School students in Terara District. 

Overall, these findings confirm that students' internal factors in the form of Self-Regulation, 

Emotional Intelligence and Spiritual Intelligence are factors that complement each other and 

play a holistic role in supporting the success of Islamic Religious Education learning. 

Therefore, Islamic Religious Education learning needs to be directed not only at cognitive 

aspects but also at the affective and psychomotor development of students in order to form a 

complete personality with religious character. 
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